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Editorial ...

Hello Readers,’

Greetings from the members of the Editorial Board. We are
immensely happy to come to you through our very first issue of
Journal of Research in Education. Holistic development of students
has been a concern for many. Skills in communication, effective
use of English, team building, leadership, time management, group
discussions, interviews, inter-personal relationships, decision’
making and emotional balance are all important in todays world.

One of the specific objectives of Secondary Teacher Education
is to develop communication skills and to use modern information
technology. A lot of changes are taking place globally and these
changes must be detected and adjusted to our environment. The
instructional system must adapt to the dynamic global system in
order to contribute efficiently to the needs of the society.

Today our country is trying to cut down the workforce and
streamline work to get optimum results. Most of our employers
want to appoint people who are emotionally stable, self-motivated,
resourceful and dependable, who are team players and who have
positive attitude. They also need to remain calm in stressful
situations. So students need to learn and develop soft skills for
holistic development and for success in life.

It is being realized that we need to insist on the development

of life skills in our educational institutions. People with life skills
and soft skills along with academic excellence can take our country
forward. So every educational institution should insist on building
social environment in schools and other educational institutions
for success in life and the development of the country.
The articles and research papers in this issue are the outcome of
National Seminar on Building Socio-Academic Environment in
Schools/Colleges for Excellence. We hope these articles and
research papers will enlighten you in your research.

With regards,

Editorial Board.
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The Importance of
Soft Skills for Human Excellence

Fr. Norbert Menezes, S.J.

Abstract

This paper contextualises the increasing number of young students hav-
ing difficulties in managing their behaviours and responses to stressful
situations and managing their relationship with others. These difficul-
ties cause roadblocks in their quest for excellence. Normally schools/
colleges focus on factors that promote higher academic grades. The so-
cial and emotional issues are not adequately addressed. However, mod-
ern research shows a close link between emotion and cognition. Thus
while promoting and demanding high academic performance and at the
same time making mandatory demands on emotional and social develop-
ment will go a long way in promoting excellence not only in academic
tests but in the examination of life. Soft skills is an antidote to today's
malaise in education. This paper tries to define the relevant concepts, to
explain its importance, and to present a simple format for soft skills de-
velopment to facilitate the quest for human excellence.

On Feb 09, 2012, teachers in our country were shocked to note that
a class 9 student had killed a teacher inside the classroom of St Mary’s
Anglo Indian Higher Secondary School in Chennai. The 15-year-old
boy brought a knife in his school bag. He allegedly entered the class
around 11 am on Thursday, well before others where the Hindi teacher
was waiting. He reportedly stabbed the teacher five times. This brutal
incident and other such violent attacks on teachers and students by
primary and secondary school students have raised questions about the
efficacy of our education system.

If we study student suicides in our country, we are confronted with
a stark reality. In 2006, 5,857 students - or 16 a day- committed suicide
across India due to exam stress' . The study in 2000 had found that 16
per cent of Mumbai students were depressed - that is 2 per cent more
than the students in Boston. It is also found that 8 percent of these were
suicidal. In 2010, according to researchers things could be worse.
Statistics show that India has the highest suicide rate in the world,
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muarginally behind China, but ahead of the west, about 95 -100 people
commit suicide in India every day - and of these a whopping 40% are in
the adolescent age group?. About 99 per cent suicides in the age group
|2-18 is due to academic pressure. NGO Aasra states that distressed
teenagers account for 70 per cent of the phone calls to their helpline.

The above such incidents suggest that increasing number of young
children are having difficulties in managing their behaviour and response
to stressful or challenging situations, and also in managing relationships
with others. There is a disconnect between school/college experience
and life, between professed school/college goals and actualised school/
college orientation and thrusts. But on the other hand, most parents,
educators and public would agree that students should leave school/
college not merely being proficient in academic subjects, but should be
responsible, respectful, and able to work well with others. To be
successful in school/college and in life, one has not only to be academically
competent, but also need to understand and manage one’s emotions, to
make healthy choices and resolve conflicts, be responsible and caring,
exercise good judgement and make sound decisions, and become
contributing member of society. Taking note of the emotional and social
degradation among young people, educators at the global level are
strengthening basic academic skills, focusing on critical skills and are
promoting citizenship or character education.

The paper deals with ‘The Importance of Soft Skills for Human
Excellence’. It has three parts: First, understanding what is excellence;
second significance of socio-academic environment and within its context
the importance of soft skills; and finally how we can empower students
with soft skills.

Understanding Excellence

The word excellence is derived from the Latin word ‘excellentia’,
and it means the quality of being extremely good. Excellence connotes
the quality of being very good, distinguished and outstanding. Today due
to slop-sided emphasis on materialism and consumerism, excellcnce for
most people means mere personal or professional successful
accomplishment of personal goals. This lacks the human face of human
values, spirituality, sensitivity to others, and responsibility towards society.
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Hence ‘excellence’ is a quality of being the best in everything we
undertake, in every aspect of our lives. When applied to professional
life it means our motivation to work with passion in accordance to our
core values, living ethically, working and respecting others as team
members and fulfilling and striving beyond the expectations that others
have for the given tasks.

Terry Orlick states, “The heart of human excellence often begins
to beat when you discover a pursuit that absorbs you, frees you,
challenges you, or gives you a sense of meaning, joy, or passion.” For
Swami Vivekananda, excellence transcends religion, community and
nation. It comes with a price, only those who understands its worth
pays for it. For him persons of excellence should, “Stand on your feet
and be men and extend the hand of help and strength to your fellow-
men.” In brief, excellence encompasses our relation and attitude towards
life, profession and spirituality. Academic excellence is the subset of
excellence. It is demonstrated in our ability to perform, achieve, and/or
excel in scholastic activities. It is the maximum development of one’s
capacities and skills in service to humanity. Hence academic excellence
pushes students to achieve beyond their current level of performance.
It also includes a love for learning, discovery and integration across a
wide range of disciplines and interests. Hence excellence implies the
pursuit of academic excellence with growth in attitudes, values and
skills.

Significance of Socio-Academic Environment

Today the public is demanding that educational institutions be more
accountable to students’ achievement. Hence greater emphasis is given
to test scores and various related standards, and less importance and
time is given for social and emotional development. Also parents do not
see its importance for the job-market. Educators consider that this area
needs to be taken care in the family, and feel that the demand for marks
does not permit them the time and energy to devote to anything such as
social-emotional development.

But during the last few decades there has beert a paradigm shift.
The days when the pre-eminence of IQ as the standard of excellence
in life was unquestioned are over. There is a new way of thinking about
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the ingredients of life success, and studies in neuroscience give us exciting
facts about how emotions are regulated in the brain. The early Emotional
Intelligence theory was originally developed during the 1970s and 80s
by the work and writings of psychologists Howard Gardner (Harvard),
Peter Salovey (Yale) and John ‘Jack’ Mayer (New Hampshire). Daniel
Goleman’s 1995 Book called ‘Emotional Intelligence’-EQ defined as
“The capacity for recognizing our own feelings and those of others, for
motivating ourselves, for managing emotions well in ourselves and in
our relationship.” The EQ concept argues that IQ, or conventional
intelligence, is too narrow. Success requires more than IQ (Intelligence
Quotient). The traditional measure of intelligence ignores essential
behavioural and character elements. We meet people who are
academically brilliant and yet are socially and inter-personally inept.

The essential EQ premise is that to be successful, one requires
effective awareness, control and management of one’s own emotions,
and those of other people. EQ embraces two aspects of intelligence: 1)
Understanding yourself, your goals, intentions, responses, behaviour and
all, and 2) Understanding others, and their ftelings. Further, Goleman
identified the five ‘domains’ of EQ as: 1) Knowing your emotions, 2)
Managing your own emotions, 3) Motivating yourself, 4) Recognising
and understanding other people’s emotions, 5) Managing relationships,
i.e., managing the emotions of others.

What are Soft Skills?

Soft skills is a sociological term relating to a person’s EQ (Emotional
Intelligence Quotient) The online encyclopaedia “Wikipedia™ gives a
very broad definition of soft skills as: “Soft skills refer to the cluster of
personality traits, social graces, facility with language, personal habits,
friendliness, and optimism that mark people to varying degrees. Soft
skills complement hard skills, which are the technical requirements of a
job.” (Wikipedia, 2007)

Soft skills include skills which are required for personality
development. They are interpersonal skills, presentation skills, etiquettes
in all levels, adequate grooming, team spirit, right attitude, flexibility,
appropriate dressing sense and presentability, presence of mind, time
management, work ethics, personal hygiene, listening skills,
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communication skills, street smartness and common sense. These intra-
and inter-personal skills or socio-emotional competencies are called ‘soft
skills’, in order fo distinguish it from technical, or ‘hard skills’. They are
essential for personal development, social participation, independent
living, and workplace success. They are characterized as ‘skills’ in
order to emphasize the fact that they can be learned/developed by
suitable training efforts, and they can also be combined, towards the
achievement of complex outcomes.

The perception of what is a soft skill differs from context to context.
Skills and abilities which are important to one person may not be as
important to another. Differences may arise from occupation; for
example a corporate executive vs receptionist in the office. A subject
may be considered a soft skill in one particular area, and may be
considered a hard skill in another. for example knowledge in project
management may be “nice to have” for an electrical engineer, butitisa
“must to have” for a civil engineer.

Soft skills make a difference between an employee who can do the
job and one who does it well. To be successful today it is not sufficient
to have only technical skills. One needs to have soft skills. For example,
sports coach rarely gets into trouble for his technical competence. But
when the coach is unable to communicate honestly and clearly, to give
honest and constructive feedback, then he may not be able to build a
good team.

Emotional Intelligence: Underlying Principles of Soft Skills

The concept of EQ has been embraced by educators in the form of
programmes in ‘social and emotional learning” (SEL) which are intrinsic
to Soft Skills. Social and emotional learning teaches the skills we all
need to handle ourselves, our relationships, and our work effectively
and ethically. These skills include knowing how to recognize and manage
our emotions, develop care and concern for others, establish positive
relationships, make responsible decisions, and handle challenging
situations constructively and ethically. These skills also are the ones
that allow children to calm themselves when angry, make friends, resolve
conflicts respectfully, and make ethical and safe choices. The basic
definition of social and emotional learning revolves around five broad
areas of competence:*
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Self-awareness: identifying and recognising emotions; recognising
personal interests and strengths; maintaining a well-grounded sense
of self-confidence

Self-maragement: regulating emotions to handle stress, control
impulses, and motivating oneself to persevere in overcoming
obstacles, setting and monitoring progress toward the achievement
of personal and academic goals; expressing emotions appropriately

Social awareness: being able to take the perspective of and
empathise with others; recognising and appreciating individual and
group similarities and differences

Relationship skills: establishing and maintaining healthy and
rewarding relationships based on cooperation and resistance to
inappropriate social pressure, preventing, managing, and
constructively resolving interpersonal conflict; seeking help when
needed

Responsible decision-making: making decisions based on a
consideration of all relevant factors, including applicable ethical
standards, safety concerns, and social norms; the likely
consequences of taking alternative courses of action; evaluation
and reflection

The bottom line is that these skills shoulci enable students to become
knowledgeable, responsible, caring, productive, non-violent, and
contributing members of society.

Areas of Soft Skills Development

There are various areas where one can identify soft skills. I wish to
depict two simple classifications.

Communication skills: Current English usage, debates, language
games, situational dialogues, précis writing, essay writing, and
presentations.

Presentation Skills: Effective presentations in small groups and
large groups, marketing and business presentations.

Team Skills: Team building and leadership, evolution of groups
into teams, group dynamics, emergence of leadership, intra-group
dynamics, inter-group dynamics, conflict management, inter
dependency, and assessment of team-based projects.

Journal of Research in Education

Time Management: Prioritization skills, goal setting skills, and
effective time management skills.

Interpersonal Skills: Negotiation skills, listening skills, social skills,
assertive skills, and cross-cultural communications.

Leadership Skills: Concepts of leadership, leadership styles, and
insights from great leaders.

Business Etiquette: Art of greeting, art of introductions, art of
addressing protocol in a business hierarchy, art of conversations,
art of being firm but polite, telephone etiquette, cell phone etiquette,
art of public speaking, and interview etiquette.

Social Etiquette: Art of entertaining in hotel and at home, art of
gifting, art of thank you notes, art of greeting, walking, sitting and
conversing, and art of interacting and conversing socially.

Image Enhancing: Personality development, confidence building,
voice modulation and accent training, fitness-how to carry yourself,
protocol in a social scenario, body language, dress code, and hygiene
and sanitation. '

Dining Etiquette: Table manners at formal and informal dinners,
dining dress code, etc. '

Training Material in Productivity, Soft Skills and Personality
Development* specify some of the soft skills under the following
categories.

Management Training: Leadership Skills, Communication Skills,
Project Management, Team Building, Coaching Skills, Change
Management, Negotiation Skills, Giving Feedback, Delegation Skills,
Event Management, Motivation, Persuasion & Creativity Skills, and
Problem Solving Skills.

Personal Development: Presentation Skills, Emotional
Intelligence, Body Language, Time Management, Decision Making,
Report Writing, Anger Management, Personal Impact, NLP Core
Skills, Goal Setting, and Overcoming Procrastination.

Interpersonal Development: Ways of influencing People, Meeting
Skills, Handling Difficult People, Conflict Management, Listening
Skills, Questioning Skills, and Persuasion Skills.
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* Human Resources: Interview Skills, Stress Management,
Performance Management, and Diversity Management.

Let us study a simple soft skill on ‘Holding a Congenial Conversation’.
In our fast lifestyle, we get little time to spend with others, and so we
seek people whose company we find appealing, and conversation
stimulating. Most successful and energetic people are good
conversationalists.

There is a boy in class who thinks that he is a good
conversationalist. During the lunch breaks when he is among his
friends, he shouts, dominates and argues with them. Once I gently
requested him to be considerate towards others’ feelings but he
told me to shut up. Now many of us are avoiding his company

Arushi, a student of class XI, speaks rudely to others and just wants
to argue with everyone. She does not respect others and tries to
prove her views correct by shouting even if she is wrong. So no
one likes to talk to her.

Helping students in developing a soft skill on ‘holding a congenial
conversation’ would involve a theoretical input of the following points:
Take the Initiative; Address people by their Names; Update with current
happenings; Check Others’ Interests; Keep Eye-Contact; Maintain A
Smiling Face; Be Audible; Ask Questions; Express Your Views; Listen
to Others; Pause Before Replying; Respect Others; Disagree Politely;
Merge Magic Words such as ‘thanks’; and Give Appropriate Closure.

Soft —Skills Training

* Select a team of teachers who are energetic, creative and who
have a good rapport with students. Let them analyze the strengths
and limitations of students. Let them select some soft skills to address
these limitations.

* Every student in the class must participate in the soft skill training.
Most of the activities are either in pairs or small groups of five
students.

+ Create a theoretical input and through various methods ensure [that]
students comprehend the theoretical input. It may be of help if
students are able to summarize in pairs.

12 Journal of Research in Education

*  Next generate a scenario or role play. Make pairs interact with the
topic at hand. Ensure that each student has received an opportunity
to participate in the role-play/activity.

* Create contextual scenarios from the life experiences of students.
*  Allow students to interact freely and give you a feedback.

* At the end, sum up all the experiences of students. Discuss some
pertinent issues.

* Kindly file your inputs, students’ interactions, group work, class
activities, etc. This will become the resource matter for the next
academic year.

* Keep the climate informal and friendly.

*  All scenarios and role-plays must correspond to the students’ age
level and context.

It is important to note that training in soft skills has its limitations.
Like any other skill, soft skill needs to be practised several times. One
needs to know how to do it (conceptual input), know the benefits of the
skill (attitudinal knowledge) and should be motivated to act (wanting to
do something). Then one needs to practise it in different situations to
transfer these resourceful inputs according to situations demand.

Difference Between Hard and Soft Skills

There are three key differences between hard skills and soft skills.
First, to be good in hard skills one requires good IQ (also known as your
left brain-the logical center), and to be good at soft skills one requires
good EQ or Emotional Intelligence (also known as your right brain- the
emotional center). For example hard skills include being good in maths,
physics, chemistry, and soft skills include being a person of optimism,
flexibility and courtesy. Second, for hard skills the rules remain the
same regardless of which company, circumstance or people you work
with. In contrast, the rules in soft skills change depending on the
company, culture and people you work with. For example, programming
is a hard skill. The rules for how you can be good at creating the best
code to do a function are the same regardless of where you work. But
on the other hand the rules for how to be effective at communication
changes and will depend on your audience, context and the content you
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are communicating. Third, hard skills can be learned in school and from
books. For example, accounting is a hard skill. You can take basic
accounting and then advanced accounting courses. However, there is
no simple path to learn soft skills. Soft skills may be picked up in schools
but are usually refined in the job and in day-to-day situations.

Importance of Soft Skills

Learning soft skills is a process. Most people recognise the acquisition
and development of soft skills as important for progressing in life
and work. It helps youth succeed in life no matter what they are
doing. However, educators and others assumed that children learn
soft skills at home or by observing others. Hence they are seldom
taught in school or made mandatory for every student. As a result
students who have disabilities in these areas may not get opportunity
to develop these important skills by the time they leave high school.

Soft skills help students to be better prepared for learning. For
example, students develop self-management and interpersonal skills
by managing their behaviours and communicating effectively to
achieve goals. They are more engaged in learning, as they
experience relationship-centred, supportive learning environments
and a positive academic orientation. They gain mastery through the
fostering of a greater depth of understanding of the material. And
their participation in school increases when social and emotional
instructions are integrated with academics.

Many youth experience difficulties in making a happy transition
from classroom to the workplace. Moreover the job-market in many
fields is becoming increasingly competitive. Candidates with similar
qualifications and comparable evaluation results need to bring their
‘competitive edge’ or additional knowledge and skills.

Employers prefer to take in candidates for job who can be productive
from a very early stage on rather than those who need training.

Soft skills develop confidence in students and as a result they avoid
engaging in high-risk negative behaviours. Being more self-aware
and confident about their learning abilities, they try harder, motivate
themselves to set goals, effectively manage their stress, z::d organize
themselves to perform better. Research states, students who make
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responsible decisions about studying and completing their homework,
and use problem-solving and relationship skills to overcome
obstacles, achieve more. Put differently, a combination of
interpersonal, instructional, climate and environment supports to
produce improved outcomes (Zins, Bloodworth, Weissberg &
Walberg 2004)°.

* It helps students who find it hard to control impulses, or who have
limited insight into themselves or find difficulty in getting along with
others. It helps students to address their disabilities in a meaningful
way.

* Development of social and emotional skills is the critical unifying
factor in school-based efforts to prevent alcohol, tobacco, steroid,
and other drug use; violence; premature sexual activity; school
disaffection and dropping out; and other problem behaviours. It
encompasses such areas as teaching refusal skills, how to resist
peer pressure, and conflict resolution.®

*  Research on emotions in the workplace suggests that emotions may
drive many productivity gains, innovations, and accomplishments of
individuals, teams and organisations (Cooper, 1997)".

* Often the only: difference between two companies in the same
industry is their customer service and client handling skills, so hiring
with softer skills in mind such as communication, flexibility and
friendliness would be the obvious way to gain an advantage over a
competitor.

* Individuals with high Emotional Intelligence are said to be more
effective at leading and managing others and fostering positive
attitudes amongst employees. Furthermore, individuals high on EI
are also said to be good organisational citizens and better overall
performers (George, 2000)%.

* Modern research shows how SEL leads to 1) improved students
attitudes, including motivation and increased sense of belonging to
the school, 2) positive behaviour changes, including reductions in
bullying behaviours and risky health behaviours, and 3) improvements
in academic achievement as assessed via a variety measures,
including standardized achievement test scores and grades.’
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Social and emotional learning facilitates academic leaming. Thus, it
offers a much-needed and very timely aid to schools in fulfilling their
main mission.

Soft Skills for Future Graduates

In today’s service economy and with the importance of teamwork,
large organizations are hiring candidates who along with their technical
skills have soft skills. Research states that individuals with high Emotional
Intelligence are said to be more effective at leading and managing others
and fostering positive attitudes amongst employees. Furthermore,
individuals high on EI are also said to be good organisational citizens
and better overall performers (George, 2000)'°. With business being
done at a rapid space, employers want people who are agile, adaptable
and innovative in solving problems. They are looking for soft skills such
as 1) Strong Work Ethic, 2) Positive Attitude, 3) Communication Skills,
4) Time Management Abilities, 5) Problem Solving Skills, 6) Acting as a
Team Player, 7) Self-Confidence, 8) Ability to Accept and Learn from
Criticism, 9) Flexibility/Adaptability, 10) Working Well Under Pressure.
In brief, having employees who work effectively together towards your
organisation’s success is vital, so hiring people who exhibit negotiation,
team building and conflict resolution skills also makes a lot of sense.

Creating a Social-Academic Climate

It is our common experience that we feel better and more involved
with others when we feel known and welcome rather than alienated
and anonymous. Hence along with teacher-centred classroom teaching,
teachers should incorporate cooperation and group work in teaching.
As a teaching-learning pedagogy, greater emphasis should be given to
collaborative learning which denotes an entire spectrum of learning
activities in which students work together in or out of class. Apart from
formal classroom meetings, students should have opportunities to gather
together and form connection with teachers and with one another. Hence
co-curricular and club activities provide a structured opportunity for
students to get to know one another, to feel explicitly welcome, to shape
the classroom culture, and to learn such social skills as cooperation,
communication, and self-restraint. Moreover, students develop essential
social, emotional, and cognitive skills as they interact with adults in their
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lives. Though formally we somewhat dichotomized roles by stating that
families are responsible for promoting social and emotional learning
while schools are responsible for academic learning, today it is becoming
increasingly apparent that school/college is also critical context for social
and emotional growth, and home is a crucial context for fostering
academic achievement. Hence effective school/colleges are those that
prepare students not only to obtain high academic grades in exams but
also help students to pass the tests of life. Hence there is a need to
integrate and coordinate the campus experience with social-emotional
competence and academic achievement so that schools/colleges
maximize students’ potential to obtain high grades and succeed throughout
their lives.

Recent years a body of research has been building to suggest that there
is a strong link between young children’s socio-emotional competence
and their chances of early school success (Raver, 2002)" . Brain
research indicates that emotion and cognition are profoundly interrelated
processes. Specifically, “recent cognitive neuroscience findings suggest
that the neural mechanisms underlying emotion regulation may be the
same as those underlying cognitive processes” (Bell and Wolfe 2004,
366)'2. Together, emotion and cognition contribute to attentional
processes, decision making, and learning (Cacioppo and Bermtson
1999)" . Furthermore, cognitive processes, such as decision making,
are affected by emotion (Barrett and others 2007)"*. Also social
emotional development takes care of adolescents' challenges and
developmental needs. M.J. Elias states, “Development of social and
emotional skills is the critical unifying factor in school-based efforts to
prevent alcohol, tobacco, steroid, and other drug use; violence; premature
sexual activity; school disaffection and dropping out; and other problem
behaviours. It encompasses such areas as teaching refusal skills, how
to resist peer pressure, and conflict resolution."

Conclusion

In our information age one cannot overemphasize the importance
of Soft Skills for Human Excellence. Learning is a social process.
Students do not learn alone but rather in collaboration with their teachers,
in the circle of their peers, and with the help of their families. Emotions
can facilitate or hamper their learning and their ultimate success in
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school. But these social and emotional factors which play an important
role for school and life success are concretized in soft skills development.
Hopefully our attempts to encourage and support soft skills may help

students to strive for excellence both professionally and in the quality of.

life.
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Life Skills to Promote Interpersonal
& Academic Excellenc

Prof. Marion Mathew

Abstract %
Pa 1/
Today s students are the first generation to grow up with digita ology

and this technology has changed the way we view knowledge, access
information and relate to our world. The whole Globe is passing through
turmoil while technology has touched the sky. Hearts are falling apart
and chaos is increasing. Are we really true human beings with human
qualities? Human quality is a Divine quality. Academic excellence is to
aim at producing good human beings. A good human being should be like
a honey bee selecting the best flowers and not like house flies sitting on
everything and polluting. Does the present system of education form an
individual into a good human being? What is the relevance of our education
and examination system today? Are we preparing our students to take
their rightful places in an ever changing society? We require teachers
and administrators with a vision to change and challenge the system we
live in.

This paper discusses human capital development through soft skill
elements which comprise communication skills, critical thinking and
problem solving skills, team work, professional ethics and integrity,
interpersonal skills, self awareness, emotional intelligence and leadership
skills. It also examines the impact of different forms of skills development
on employment.

One of the greatest predicaments that we face in our modern society is
the education that we impart to our young. We cram their heads with too
much factual information which unfortunately offers them no sense of
direction and meaning in life. We teach children how to solve mathematical
problems but we never ever offer them help to solve the problems they face
in their personal lives when they live in this highly competitive world. The
result is frustration and ultimately nurturing of suicidal tendencies. Where
have we gone wrong in our education system? Over the years we have
been teaching our children how to walk but our education system has
failed to teach them where to walk.

Key Words : Soft skills, Life skills, Inter personal Competence, Academic
Excellence
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‘We give good education to our students but we forget to awaken
their social responsibility. Education is learning to be, and it is a
transforming process for individuals and society, therefore greater
responsibility lay in forming our students in good faith and right values
and ultimately ing them to be good human beings. Formation is
through relationship, information you can get anywhere. Our basic
education system s rigid, rusty and mundane. Among schoolchildren, it
hardly evokes an interest that could ignite a scientific spark to carry
forward in their lives.

Attitude of Teachers & Parents:

: Teachers and parents may complain that if we devote too much
time to teaching youngsters soft skills and life skills, they will be misfit
to compete in the job market; this is not so true. In fact, students who
learn to concentrate, sharpen their intellect, increase their awareness
and learn to channelize negative emotions to constructive outlets
promoting peace and harmony in the society. ;

What is needed is a system of education that will prepare the youth
for meeting the life’s challenges. The educational experience should
take them beyond the boundaries of our schools and colleges. Such

' experiences can be effectively provided, only by teachers who are
committed, approachable, empowered and enlightened and who
contribute in shaping the lives of the individuals positively and are very
effective, as facilitators of learning. Thus education focuses on the
balanced development of cognitive, affective and psychomotor domains
of every student.

Dynamic Nature of Education:

Reflecting on the reality I must admit that the development of any
nation, today, depends on the dynamic nature of its education system,
as well as the quality and quantity of its manpower resources responding
to the changing demands of the society. Due to the impact of globalization
and technological revolution, the educational scenario is changing
drastically that only a system of education which is dynamic, futuristic
and adjusting to the demands of time will exist and compete in the
global market. Quality and excellence in education is essential to provide
intejllectual challenges, cultural diversity, enhanced career opportunities
to live in an interdependent world. A million dollar question is, what our
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educational institutions are offering, to the present generation in terms
of knowledge, values, skills and facilities to widen the horizons of
experience and expertise.

Scoring More Marks the Goal of Education:

Scoring more marks in examination has become the only aim ofa
student. If anyone gets a job then he must have to perform well on
practical front. Marks of any examination won’t work here. Top
scorers in US are not guaranteed in the top schools only top
individuals who demonstrate passion, leadership, hard work and
consistency get into the top schools, Both society and the system
have to learn, to create and impart such type of education that makes a
student realize the power of passion, leadership, hard work and
consistency - any top score without these ingredients it is like a
car with flat tires. India needs to fix its tires not scores and

tests.

The Need of the hour:

We need to educate our students for a new century characterized
by rapid and constant changes. A changed world is demanding a new
and innovative way of teaching - learning process. With the expansion
of the higher education segment in our country and increasing global
competitions, the need for improving the quality of our education and
ensuring the employability of our graduates has become most important.

India is going to experience a paradox of nearly 90 million people
joining the workforce by 2020 but most of them will lack requisite skills
and the mindset for productive employment. There are at least two
critical reasons underpinning the need in strengthening undergraduates’
soft skills in Institutes of Higher Learning. First, criticisms from
employers, that graduates are generally academically proficient but
lack soft skills such as communication and analytical skills. Second, the
increasing globalization of the work force and job market imposes much
more competitive skills on our graduates. Globalization, which can be
interpreted as the increasing integration of various sectors in today’s
world (Eastern Province Herald, June 7, 2001) Skills consist of cognitive,
non-cognitive, and technical skills. Cognitive skills are the basic mental
abilities we use to think, study, and learn. They are the tools with which
technical and life skills are acquired. Non-cognitive skills in turn refer
to personality traits and behaviors.
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Soft Skills and Hard Skills:

Let us now focus on the importance of developing soft skills and
life skills and how these skills can promote interpersonal competence
and academic excellence and finally transform the power within them.
Two basic types of skills include hard skills and soft skills. In
the working environment, hard skills normally refer to technical
procedures or practical tasks that are typically easy to observe, quantify,
and measure. Hard skills are technical skills like writing programs for
computers or working on a particular machine. One must have
proficiency in these skills to become a good professional in one’s chosen
field. One can do a better job of one’s chosen profession if one also
acquires soft skills which are behavioral in nature. Soft skills, which
are normally referred as “people skills,” are not easily taught although
they are very much needed in the working life. These skills can be
typically categorized into three major categories namely,
personal attributes, interpersonal skills, and problem solving
and decision making skills. (Kemper 1999; McMurchie 1998)

Soft skills play a significant role in one’s success in life particularly
in one’s profession. They help one to excel in the workplace and their
importance cannot be denied in this age of information and knowledge.
Soft skills in the highly competitive corporate world will help you stand
out in a crowd of regular job seekers with ordinary skills and talent.
Soft skills make a difference in the external and internal personalities.
Persons who acquire soft skills of high order are more cultured, more
reformed and are found to be more successful in every walk of life.
Soft skills are interpersonal qualities and abilities that everyone possesses.
These skills define a person’s ability to successfully interact with those
around them. When we interact with others, our human qualities are
tested. These skills assist people in excelling in all aspects of life, not
just business. Oftentimes an employer will hire a person who has
excellent soft skills even though they may lack specific job related
talents because they see potential in the person. Fortunately, everyone
can take advantage of the benefits of improved soft skills at any time
through focus and training. Soft skills are hard to get.... Soft Skills
are needed even when you reach the TOP or retire. All successful
people have Soft Skills in plenty.

Some Education systems give you 1% of Soft skills and 99% of
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hard skills. Some Industries or some jobs need 99% soft Skills and 1% of
hard skalls.
Meaning of Soft skills:

«  Soft skills refer to the cluster of personality traits, social graces,
facility with language, personal habits, friendliness, and optimism
that mark each of us to varying degrees.

« Soft skills complement hard skills, which are the technical

requirements of a job.
«  Soft skill is the ability required and expected from persons for

finding a suitable job, its maintenance and prorpotion
. “Soft skill is an ability to relate and connect with people more
effectively”
Importance of Soft skills:

+ To handle interpersonal relations
+ To take appropriate decisions
«  To communicate effectively in writing and speech

+ To enhance employability and career advancement

« Makes one an appealing personality with customer focus

+ Enables you to work in teams, to take and give direction

« Makes one sensitive to others’ points of view, cultures, gender,

ethnicity

Turn on the Lights: Areas of Soft Skills

+ Communication skills: Current English usage, debates, langgage
games, situational dialogues, précis writing, essay writing,
presentations. .

+ Presentation Skills: Effective presentations in small groups and
large groups, marketing and business presentations. :

+  Team Skills: Team building and leadership, evolution of groups
into teams, group dynamics, emergence of leadership, intra-gx.'oup
dynamics, inter-group dynamics, and conﬂi'ct management; inter
dependency, assessment of team-based projects. . :

+ Time Management: Prioritization skills, goal setting skills, and

effective time management skills. . . . '
+ Interpersonal SKills: Negotiation skills, listening skills, social skills,
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assertive skills, cross-cultural communications.

* Leadership Skills: Concepts of leadership, leadership styles,
insights from great leaders.

*  Social Etiquette: Art of entertaining in hotel and at home; art of
gifting; art of thank you notes; art of greeting, walking, sitting and
conversing; and art of interacting and conversing socially.

* Image Enhancing: Personality development, confidence building,
voice modulation and accent training, fitness-how to carry yourself,
protocol in a social scenario, body language, dress code- the art of
dressing, colour combination to suit one’s personality, and hygiene
and sanitation.

“Technical skills will get you the interview, but it’s the soft skills
that get you the job”

Interpersonal skills — these include the ability to lead, motivate
and delegate. They are important at every level of organizational
responsibility and should always be evident. Being the most technical
person in a field, is not always enough to succeed unless one has the
ability to convince others that what he/she is doing is important.

Team Bonding: Providing team members with a flexible work
environment can help in ensuring that the members give their best
performance. The flexibility aspect can be defined as the open
mindedness and trust between the members of the team. Leaders can
work to ensure that there is proper bonding within the team, and personal
differences if any are promptly resolved. Trust doesn’t just refer to
trust within the team members, but also the trust of the leadership on
the team. Today’s world is driven by innovation leading to constant
change and success of an organization depends on its teams.

Communication Skills:

Communication is the mechanism we use to establish and modify
relationships. The attitudes you bring to communication will have a
huge impact on the way you compose yourself and interact with others.
Choose to be honest, patient, optimistic, sincere, respectful, and
accepting others. Be sensitive to other people’s feelings and believe in
others’ competence. Developing advanced communication skills can
be practiced in everyday settings and range from the social to the
professional. New skills take time to refine, but each time you use your
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communication skills, you open yourself'to opportunities and partnerships.
Therefore communication may be defined as an exchange of facts,
ideas, opinion or emotions between two or more persons to create
common ground of understanding. Communication is an indispensable
element in human relationships. It is the ability to communicate
effectively that has enabled people to build organizations and societies
for survival and better living. We communicate when we speak, write
or act. There is communication when we read a book or watch a film
or listen to a piece of music. Research says that the components of
communication consist of 7% words, 38% tone of voice and 55%

body language.

Ethics & Integrity Leading to Personal Excellence:

Personal excellence is not about being a perfectionist but rather it
is about pushing yourself hard in order to surpass people’s expectations
and to excel in everything that you do. Experience tells us that people
possess the necessary skills and knowledge for success. It is their
attitude that lets them down. Most of them find it difficult to tap into
and fully utilize their potential due to dysfunctional beliefs, passive
attitudes, weak skills and misplaced priorities.

Personal excellence is a principle in ethics and integrity and it
encompasses all good qualities, but the only difference is that if you
strive for excellence, you are able to utilize such qualities at a level that
is above the standards. It enables you to follow a Code of Ethics, High
Standards & Credibility, to be Trustworthy & Confidential which leads
one to be Accountable, Respectful, and Responsible, committed,
courageous, and mature to live with wisdom

Leadership:

Bevelas, (1969) draws a distinction between leadership as a process
and as a personal quality. Leadership is defined as influence, the art or
process of influencing people so that they will strive willingly toward
the achievement of group goals. This concept can be enlarged to imply
not only willingness to work but also willingness to work with zeal and
confidence. Leadership is communicating and convincing the people
about their strengths, potentials and worth in such a manner that they
can clearly see them within themselves and feel motivated to tap their
resources fully. A leader is a coach, a mentor, a communicator, a

Journal of Research in Education 25



champion, a good actor, a motivator, a team player an achiever, a powerful
personality, a self confident person, a charismatic individual and above
all an integrated human being.

Self Awareness and Developing Behavioral Mastery:

Our behavior towards others is not made up of random acts. It is
purposeful and is guided by our values, beliefs and attitudes, and by the
assumptions we make about our self, others and the situation, and by
the assumptions we make about the way all these elements relate to
each other. In other words we need to be reflective, dependable,
insightful, self-reliant, and resourceful, mature and genuine, having a
positive self esteem, sense of self and aware of weakness and willing
to invest in personal growth. Our awareness of self is closely linked to
our ability to read the behavior of others, construct courses of action
and deliver an effective performance. People who have a high level of
self awareness understand how their own values and beliefs influence
what they see and do. Our approach to perceiving others affects both
our reading of their behavior and the way we behave towards them.
Furnham (1990) notes that individuals who are high self-monitors
appear to be better able to regulate their presentation of self to fit with
what they perceive to be a desirable and appropriate pattem of' behavior
than people who are low self-monitors.

Interpersonal Skills:

Interpersonal skills include not only how we communicate with
others, but also our confidence and our ability to listen and understand.
Problem solving, decision making and personal stress management are
also considered interpersonal skills. People with strong interpersonal
skills are usually more successful in both their professional and personal
lives. They are perceived as more calm, confident and charismatic -
qualities that are often endearing or appealing to others. Interpersonal
skills include everything from communication and listening skills
to attitude and deportment. Good interpersonal skills are a
prerequisite for many positions in an organization. The term refers
to character traits possessed by an individual rather than skills that can
be taught in a classroom. Within an organization, employees with good
interpersonal skills are likely to be more productive than those with
poor interpersonal skills, because of their propensity to projecta positive
attitude and look for solutions to problems.
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Self knowledge is an Interpersonal skill that enables you to
recognize your weaker areas and take corrective action.

Maintaining control: Is your tendency to overreact or under
react? While the occasional outburst can be attributed to simply being
human, if your pattern is more extreme—if you are perceived as
becoming overly upset or shutting down—you are undermining your
leadership effectiveness.

Maintaining Motivation: Motivation is a combination of optimism
and perseverance. Studies have shown that we have a biologically
biased “set point” for optimism—some of us look at the glass as half
empty, some half full.

Importance of Life Skills

Life skills is the sum total of human skills needed, to add value and
quality to our life. We ourselves are the source of all power that is
creative but we need to realize the hidden potential in us .Life skills can
be helpful in comprehending the complexities about how to bring an
overall balance in our life. Thus, we need to understand and develop,
own and master the skills that help us become the best that we can,
with all that we have. The more you focus on knowing who you are,
the better your life will work. Today, it is not enough to have educational
or academic excellence; we also require other skills such as individual,
reflective, and social skills to maintain a balance in our professional and
personal life. For today’s professional functioning, life skills are quite
important for maintaining a balance between work and family life

Emotional Intelligence of Daniel Goleman:

Emotional intelligence is not about being nice all the time. It is about
being honest. Emotional intelligence is not about being “touchy-feely.”s
It is about being aware of your feelings, and those of others. Emotional
intelligence is not about being emotional. It is about being smart with
your emotions. It is the ability to identify, understand and manage
emotions; EQ helps to manage stress in a positive manner. EQ is all
about Perceiving Emotions, Reasoning with emotions,
Understanding emotions and Managing emotions. EQ helps to
relieve stress in a positive manner. It also helps an individual to
communicate effectively, empathize with others. EQ equips one with
the ability to diffuse conflict and overcome challenges in life.

Journal of Research in Education 27




Professional Benefits of Emotional Intelligence include:-

Effective leadership skills, improved communication, less workplace
conflict, Better problem solving skills, self-Awareness Competenciess
Emotional self awareness: Reading one’s own emotions and
recognizing their impact, Accurate self assessment: Knowing one’s
strengths and limits. * Self confidence: Having a sound sense of one’s
self- worth and capabilities.

Self-Management Competencies : Emotional Self Control:
Keeping disruptive emotions and impulses under control.
Transparency: Displaying honesty, integrity, and trustworthiness.
*Adaptability: Demonstrating flexibility in adapting to changing
situations or overcoming obstacles. *Achievement: Having the drive
to improve performance to meet inner standards of excellence. Social
Awareness Competencies: These Capabilities determine how we
manage relationships® Empathy: Sensing others’ emotions,
understanding their perspectives, and taking active interest in their
concerns. * Organizational awareness: Reading the current, decision
networks, and politics at the organizational levels

Characteristics and Attributes of EQ :

* Self awareness

. *  Motivation :

*  Self-regulation, Social skills, Empathy and confidence to look at
the realities of life

Why is EQ more important than 1Q ?

* It makes us aware of our own and others’ emotions.

* It gives empathy, compassion and motivation

e It gives us the ability to respond skillfully to pleasure and pain.

*  People with high EQ are comfortable with themselves, outgoing,
and have good interpersonal relationship.

Five Key Skills to Develop EQ :

* The ability to use humour and play to deal with challenges

* The ability to resolve conflicts positively and with confidence

¢ The ability to recognize and manage your emotions

* The ability to connect with others by using non-verbal
communication.

* The ability to quickly reduce stress
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Addressing the Skills Challenge :

As skills not just diplomas suggest, the shortage of skills is a wake-
up call to reform education and training systems to provide higher quality
education with the flexibility for students and institutions to respond to
market signals.

Certain Parameters on Academic Excellence & Development
of Skills.

* Creation of innovation to develop enterprising minds among students

* Appointing committed and qualified faculty with proper research
orientation

* Educational reforms and ability to adopt a sincere work culture

* Granting autonomous status and academic freedom to colleges to
raise the bar by setting new benchmarks

* Keeping institutions free from political interference

* Networking with other universities, sharing of resources and
expertise

* Creating and offering facilities for faculty exchange & student
exchange programs

* Offering relevant courses for a knowledge society and quality of
students :

* Providing value based education to promote leadership among the
youth.

* Job oriented curricula & pedagogy that focuses on experiential
learning

* Effective institutional management & alumni relations

Conclusion: Can we together make a difference? Can we help
our students and teachers or colleges to grab the global opportunities
to move ahead and to take our country to next possible higher level in this
fierce global competition scenario? Management of the education sector
needs to shift from managing inputs to managing for results and skills.
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Green Education as Dynamic Tool
for Building Socio-Academic Environment in
Schools/Colleges for Excellence

Archana Nath, Kanak Tara & Ritesh Kumar

Abstract

Education is the key to the development process of any country. Education
provides means for an integrated development of personality through
training of head, hand and heart. In India, the system of education has
always been the subject of discussion. India, even after 65 years of
independence, is struggling for providing education for all. The
elementary school level education that lay the solid and firm foundation
is very much neglected even today and this has been a cause of worry for
India. The aim as envisaged in the Constitution with respect to education
in India has still not been achieved. Though the expansion of educational
units has taken place, internal transformation and qualitative
improvement in education is still a distant dream. Secondary and higher
education is also facing problems but of different nature which put a big
question mark for India’s future. The crisis in ethical values in an individual
raises doubt in the quality of education being imparted in the country.

In this paper, authors through SAP Equilibrium Model of Green
Education suggest reconstruction in the education system for building
socio-academic environment in schools/colleges to groom individual
personality in the interest of the nation.

Key Words : Education, green education, socio-academic environment,
schools/colleges, SAP Model

Introduction

Education means the process of receiving and/or giving systematic
instruction especially at a schools/colleges level. Education in India has
covered a long distance since independence but the very purpose of
education i.e. to prepare a person for everyday life is still a dream for
independent India. Education today does not prepare a person for facing
the normal problems of life. This means the system needs a change.
Fducation form has been changing continuously since independence.
Initially, it started with education for all. Later on, it was felt that value
was somewhere missing from the society and so value teaching was
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stressed in our education other than the academic. Once again it was
realized that the value was not properly implemented and so it was
decided to make education as the value-based education rather from
simply education or value education. Last sixty five years, we have
been changing the form of education from education, value education
to value-based education. We have failed to realize the need for bringing
change in ourselves which alone would be enough to establish the
purpose of education in the society.

Education system in India is going through a severe social, ethical
and academic crisis. Recent seminars and conferences on education
all over country in various colleges are but a reflection of the above
statement. The talk and rising debate on value education and value
based education in every nook and corner of the country proves this
crisis situation even stronger. Technology may have taken front seat
nowadays but certain basic things that lay strong foundation for strong
character can be taught and accepted by the human faces only and it is
these faces that constitute a society and their goodness make the society
worth living [1-2]. '

In the present paper authors have stressed more on human factors
in education and suggest the use of a simple model in the schools/
colleges environment to provide a supportive school environment that
will enable incorporation of socio-academic culture and thereby make
it a place of excellence.

2.0 Education System in India

The education system of India [3-5] can be studied under three
different headings as shown in the Figure 1. The salient features of
each of them are briefly outlined below.

EDUCATION SYSTEM IN INDIA

e e

British Period

Pre-British Perio

Post-independence

Figure 1: Education System in India
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Pre-British Period

(1)  The ancient education system has been a source of inspiration to
all educational systems of the world. The ingredients, which our
present system lacks and which were the predominant facets of
our ancient system relate to admission policies, monitorial system,
low teacher pupil ratio, healthy teaching surroundings, free
schooling and college education, sympathetic treatment, role of
punishment in discipline, regulation governing student life, infusion
of a spirit of piety and religiousness, formation of character,
development of personality, development of civil and social values
and preservation and spread of national culture.

(i) With the advent of Buddhism and Jainism, education was started
being imparted in the common language of the people irrespective
of caste, creed or sex.

(i) Universities like Nalanda, Taxila supports the existence of higher
education in ancient times.

(iv) The Mughal period did not have much to say on development of
education as this was a period of war and instability.

British Period

(i) = The development of education was determined by the needs of
the British powers and accordingly shaped the educational policies
of India.

(i)  British period marked the spread of English language and culture
as it saw this spread as political benefits.

(i) The British introduced modern education in India to reduce
expenditure on administration, encourage the study of English
language, expand market for English goods and spread Christianity.

(iv) British during their rule tried every possible way to curtail the
growth of education and curb the growth of nationalism restricting
it to Christian children and select Indian community from whom
they can take work.

Post-independence Period

(i) The independent India saw coming up of two Commissions, viz.
University Education Commission (1948) that stressed on orienting
our educational system towards achieving economic independence
and attainment of values to ensure effective democracy and
Secondary Education Commission (1953) that stressed on an
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urgent need to improve productive efficiency to increase the
national wealth and thereby to raise appreciably the standard of
living of the people.

(i) 1968 marked the formulation of National Policy on Education
under the chairmanship of D. S. Kothari wherein stress was made
on reconstruction of the Indian Education System through internal
transformation, qualitative improvement and expansion of
educational facilities in order to realize the constitutional goals
and to meet the various problems facing the country in different
sectors. Expansion was proposed for adult literacy, primary and
secondary & higher education.

(i) More stress was laid on transforming education to relate it to life,
needs and aspirations of the people. It was believed and that
such transformation can make education a powerful instrument
of social, economic and cultural transformation necessary for the
realization of our national goals.

3.0 What education means today?

Education of today is only imparting theoretical knowledge, is more
academic, more examination oriented than providing chance to learn
and develop new skills and is producing only money making machines
rather than a perfect human being.. It is just trying to keep students
occupied. The rural education in India is going through a very bad time.
Schools/colleges are struggling to have the basic infrastructure
requirement and good teachers and faculty in quality and quantity
compared to urban schools/colleges where situation is somewhat better.
However, in general teaching-learning environment and social and ethical
values are missing from the teaching.

4.0 What education should be?

The true aim of education is to prepare a person to play his part
well as an enlightened member of the society. The education being

imparted to the students should be such that it trains them at all three

levels i.e. head, hand and heart. The education should also have the
flare of socialness in the teachings. After all, we live in a society and

we are to prepare ourselves for the betterment of the society. The

education should enable one to think, learn team work, appreciate nature,
gain social, moral and ethical values and become a complete human
being.
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5.0 How can one achieve socio-academic environment in schools/
colleges?

School/colleges are the place of worship where students learn the
art of making oneself academically, socially and ethically strong and
become valuable assets for the society. Indian education, however, has
suffered since independence due to faulty/incomplete education system.
Academic environment has been given all importance and the social,
moral and ethical teachings have been missing from the schools/
colleges.

The current education situation in the country can be studied under
lwo different headings. In the first instance, have a close look of the
society from economic status of the people. In India, on economic
ground population can be said to fall under poor, middle or high income
proup. Table 1 summarizes the key characteristics of Indian population
on the basis of economic condition. In the yet another instance have a
¢lose look of the society on the basis of region. Table 2 summarizes the
regional (urban or regional) situation and the status of education.

Table 1: Key Characteristics of Indian Population on the Basis
of Economic Condition.

Class | Poor Middle High
Category
Social Values Bears mostly | On an average | Social values
strong social | bears some are mostly
values social values missing
Academic Values Either Good academic| Academic
negligible or values values
in most of the either strongly

present or missing
completely

cases missing

Irﬁonal Values Their personal | Treated on Always carry
values not | average level | high personal
respected in in society values and are
the society by the ruling mostly selfish

L: class

e —
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Table 1 show that none of the section of the society possesses all
the three. A society without social values is just like a jungle and if
personal values of an individual are hurt then those persons are less
likely to contribute positively in the society. Thus, all three elements are
equally important in life of an individual to shape a perfect human being.
Education system and schools/colleges now is expected to incorporate
all three elements of green education as it promises to build a socio-
academic environment. Table 2 points out some of the important
differences between the schools/colleges environment in the urban and
rural regions.

Students crave for a supportive environment in school/colleges and
when they find it they are bound to give positive outcomes. Students
develop the sense of connectedness, belongingness or community [6-
8] under such supportive environment. Such characteristics make them
influential members of the society. Such students learn and carry all
the three elements of green education viz. social, academic and personal
values in a balanced state. In rural schools/colleges it is missing totally.

Table 2: Characteristics of Education in schools/colleges of
Urban and Rural Regions.

Urban Rural ‘
1. Schools/colleges do have | 1. Basic infrastructural facilities |
infrastructural facilities. absent from the schools colleges

environment.
. Lack of adequate number of
quality teachers/faculty. ‘

. At many places one teacher/
faculty teaches all the subjects.
Frequent absenteeism of
teacher/faculty. ‘
. Lack of learning environment. |
6. Extra-curricular activities
including sports and competition |
missing from schools/colleges
environment which has very

2. Level of education is far ’
advanced in urban region
as compared to basic (3
level taught in rural
region. 4.

3. Apart from the course
curriculum urban schools/
colleges are able to
involve students in other
activities like sports, co-

W

curricular activities : ; > 1
55 important role in grooming one’s
and competitions. personality at the personal and
the social level other than the
academic level. '
B 7. Computer training is very ra

in the rural regions.
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5.1 The SAP Equilibrium Model of Green Education

Figure 2 is the SAP Equilibrium Model of Green Education that shows
how reconstruction in education system can be achieved to build socio-
academic environment in schools/colleges for achieving excellence.
I'he authors suggest Green Education as an alternative dynamic tool to
the present system of education to achieve socio-academic environment
in schools/colleges. This green education works on three pillars that
will provide strong foundation to the education and stability to the society
und the nation in the long run. These three pillars are the three elements
of green education. What we have failed to achieve in the past after
independence, may be, using this innovative tool we can succeed. This
SAP Equilibrium Model of Green Education suggests maintaining
equilibrium between social, academic and the personal values in schools/
colleges in an individual life whether such individual is a teaching staff,
non-teaching staff or students. It is expected that this equilibrium will
§o a long way in inculcating social, ethical, moral and academic values
und providing satisfaction at the personal level. This will ultimately help
in building socio-academic environment in school/colleges.

Social Values

(S)

Green
Education

Personal
Values (P)

Academic
Values (A)

"lgurc 2: SAP Equilibrium Model of Green Education for

.lllldlng Socio-academic Environment in Schools/Colleges for
Lxcellence

Nocial Values (S)

Education play an important role in every individual life and so it
whould contain in its teaching social values which will allow students to

r—
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acquire it as they move ahead with the learning process. Such addition
of social values in ones’ life will enable an individual to have respect for
others in the society. This will help in developing bond between
individuals and lay the foundation of a strong society.

Academic Values (A)

Academic development helps in developing understanding of the
things. Education as stated earlier trains our heart, head and hand. It
allows us to differentiate between the good and bad. Academic values
should be encouraged in the students with the power of self-reflection.
It is vital to realize the importance of knowing the subject in depth for a
successful academic career. High academic values will enable an
individual to achieve aims in life, improve living conditions and enriching
him/her with the divinity of knowledge.

Personal Values (P)

Every individual (whether teaching, non-teaching or student) living
in a society in school and college environment has personal values and
they crave for the respect accordingly. Any untoward harm to personal
values causes mental imbalance that directly or indirectly affects their
social and academic life. All this leads to imbalance and unhealthy
environment in schools and colleges that ultimately affects the society.

So, it is thereby suggested to have equilibrium between the three
elements of green education to balance an individual life to shape him/
her as a perfect human being for the society. SAP Equilibrium Model
encourages for a supportive school environment and suggests for social
and academic values in the learning stage of students in schools and
college along with the respect for their personal values. If this happens
then the actual and true meaning of the education will be achieved.

6.0 Conclusion

The present education system is not the right one and this every
one of us now realizes as social and ethical values are strongly missing,
from it. Even the academic environment is not what it should be. Many
reasons can be accounted for this which only looks as an excuse. The
authors here suggest and give a model for coming out of this crisi:
situation. The SAP Equilibrium Model allows us to maintain equilibrium
between the social, academic and personal values. In other words, iti
the supportive school environment that will help us in properly
implementing SAP equilibrium model in our education system. i
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Building Socio-Academic Environment
in PTEC, Gurwa Through Sahchar: A System for
Effective Learning

Dr. (Fr.) S. Jayaraj Maria Louis, S.J.

Abstract

The main aim of modern education is the over all development of the
students. In achieving this aim, group interaction plays a critical role.
The teacher trainees have a greater responsibility on themselves to make
sure that they grow integrally, as they will be educating the students
after the training.

Sahchar is an activity held in the Primary Teachers Education
College, Gurwa, Sitagarha. This is as an attempt to help the teacher
educators to inculcate values in the students and to accompany them in
their growth for integral development. Two hundred trainees have been
divided into 10 groups. To each group, a staff guide is allotted. Two
periods in a week are allotted for this activity. The reason for introducing
this activity in the college was the expectation of the Jesuit Education to
accompany the students in their integral growth. As the students were in
large number, often they could not share their problems easily and freely
with staff members and some felt lost in the institution. So, the Sahchar
system was started about 15 years ago and it has grown over the years
and its potential is being recognized more and more by the staff guides.

The group guides meet the students of his/her group in common and
from time to time individually too. The guide is given freedom to decide
how to spend the time. Rarely the agenda is fixed. Important activities
and programmes are evaluated. The difficulties of the students are listened
to and feedback is given. Experiences are shared. Their suggestions are
asked for. Each guide guides the students of his/her group in his/her own
way.

The impact of Sahchar on the students are self confidence, reflective
nature, better group living, personal growth, creative thinking and
development of leadership qualities. The challenges facing the guides
are: tendency to share certain confidential matters of the students with
others, tendency to mix up personal guidance with official work; lack of
structure to discuss common concerns; inadequate training of the staff
and hesitation from the part of the students to be transparent to the
guides.
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The following are suggestions for the better functioning of the
sahchar groups: Have common discussions among the staff guides on the
experiences they go through; After every sahchar, a brief written report
may be given to the principal for information and follow up; make sure
that the guides meet the trainees individually from time to time; Have
group and common evaluation on the functioning of the Sahchar groups.

Introduction

The main aim of modern education is the overall development of
the students. In achieving this aim, group interaction plays a critical
role. The teacher trainees are residing in the hostels. The hostel system
helps them to learn many things through group interaction. Along with
hostel system, the Sahchar system helps them to learn in groups. This
paper points-out the ways in the students are strengthened socially and
academically through the systems present here. The teacher trainees
have a greater responsibility on themselves to make sure that they
grow integrally, as they will be educating the students after the training.

Social Environment:
The environment in which the individuals are able to mix and relate
with another meaningfully and lead a joyful life.

Academic environment:
The environment through which the members are able to grow

academically.

Socio Academic environment:
The environment in which the persons are able to grow socially
and academically.

What is Sahchar?

Sahchar is a mentoring system existing in the Primary Teachers
Education College, Gurwa, Sitagarha. Sahchar is a Hindi word,
gombination of Sah (saath/together) and char (charna/grazing) ie
grazing together (accompaniment or being together). This is an
arrangement made to help the teacher educators to inculcate values in
the student teachers and to accompany them in their integral growth.
The two hundred teacher trainees have been divided into 10 groups. To
each group, a staff guide is allotted. Two periods in a week are allotted
for this activity. At one stage, instead of sahchar, the term ‘counseling
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groups’ was used. But the staff said that they were not trained in
counseling and the students were also not feeling free with this word
and the counseling approach. Even the students had questioned the
staff who enquired about the family affairs. Ever since, the term
‘Sahchar’ is being used.

The reason for introducing this activity in the college was the
expectation of the Jesuit Education from the college to accompany the
students in their integral growth. As the students were in large number,
often they could not share their problems easily and freely among
themselves and with staff members and some even felt lost in the
institution. So, the Sahchar system was started about 15 years ago and
it has grown over the years and its potential is being recognized more
and more by the staff guides.

What happens in Sahchar?

Each staff guide meets the students of his/her group in group and
from time to time individually too. The guide is given freedom to decide
how to spend the time. Rarely the agenda is fixed. Important activities
and programmes are evaluated in Sahchar groups. The difficulties of
the students are listened to and feedback is given. Experiences are
shared in the groups. Suggestions are asked for. Each guide guides the
students of his/her group in his/her own way.

Method used:
Survey method was used to collect the data.

Tools used:

() Interviews: From 2004 onwards upto now every year at least

twice 20 trainees have been interviewed for guidance.

(i) Questionnaire: 198 trainees were given a questionnaire to be
filled in. The observations have been incorporated in this paper.

The ways Sahchar helps in creation of socio academic

environment :

. The following are the ways by which socio academic environment
is created in the college with the help of Sahchar:

(i) Self confidence: When the trainees join the training, many do not

know how to speak in public. They feel diffident. But they see the

staff and the senior students and learn from them to speak, to
articulate and gain knowledge in all ways.
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(ii) Reflective nature: The trainees learn to reflect on matters as
they are given regular chances for evaluation. They are also given
feedback tegularly by the Sahchar staff guide.

(i) Better group living: Sahchar helps to grow in their inter-personal
relationships. They come to know one another more by regular
sharing among themselves. They support one another as they
recognize one another’s difficulties.

(iv) Personal growth: A trainee was found to be very quiet in the
group. When the group members in the feedback told him that they
were interested in listening to him, but they were disappointed by
his quiet nature, he became aware of himself and became more
alive in the group and much more growth was found in him since
then.

i

(v) Creative thinking: The trainees see how the others go about

various works and start learning from the others.

(vi) Development of leadership qualities: Among the 20, four
become leaders every six months. And over the two years many
get chance to become leaders.

(vii) Better academic performance: The students for whom personal
attention has been given through Sahchar, their academic
performance has improved.

The challenges facing the guides are:

(i) Tendency to share certain confidential matters of the
students with others: The staff members among themselves have
very close interaction. They do spontaneously share with one another
about the students. There are occasions when certain matters which

43
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are communicated as personal, are also shared with the other staff
members so that the other staff also communicate to others about
the students.

(i) Tendency to mix up personal guidance with official work:
There are certain matters which are concerned with office and
these matters seem to be discussed with the Sahchar and the students
seem to do certain things as per the suggestion given by the Sahchar
guide. At times, the suggestion given by the Sahchar guide seems
to be going against the office regulations.

(i) Lack of structure to discuss common concerns: Every
Sahchar discusses matters in its groups. The important concerns
spontaneously are shared at times with the other staff members.
But there is no platform for the sharing of important matters among
the staff along with the principal.

(iv) Inadequate training of the staff: The staff does lack professional
training for guidance. Even when they get opportunities, they are
not well utilized.

(v) Hesitation and lack of openness from the part of the students
to be transparent to the guides: The sad part is, some students
are not transparent to the teachers. They tell some good things in
the Sahchar, hiding the negative and as a result, there is no growth
taking place in the group as well as individuals. A student had decided
to leave his wife due to the pressure put on him by his parents. The
reason for pressurizing the son to abandon his wife was to get the
son married with another girl after the training so that the son will
get more dowry. But this matter had not been revealed by the son
to the Sahchar guide. But when he came to know about this through
a social worker, he talked to him and advised him on the value of
keeping his wife with him and taking responsibility for her. The son
started reflecting on this isste and got the co operation of the other
social workers too in convincing and reconciling the parents to
keep the wife with him. The son-student is doing the training more
happily now.
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Findings:

(i) A few students feel uneasy about the fact that when matters told
confidentially to the group and its incharges, these matters are
discussed in public.

(i) A person who is limited in some way is laughed at by the Sahchar

group when he/she shares something in the group, rather than
being sensitive to the person and sympathizing with him/her and

encouraging him/her.

(i) Attimes some feel that there is not sufficient matter for discussion
during the Sahchar.

(iv) Some sahchar incharges seem to question the individual students
in presence of others.

(v) A few sahchar incharges seem to give more importance to some
students.

(vi) Some sahchar incharges seem to restrict the students’ freedom.

(vii) A few sahchar incharges seem to find out about other matters
during the Sahchar.

(viii) Some sahchar incharges do not seem to meet the students
individually. '

(ix) A few students do not feel at home with gender mixed groups.

(x) A few students feel that rotating the Sahchar staff incharges will
help the students in order to learn more.

(xi) Lack of students’ initiative: Some students seem to think that the
running of Sahchar is the responsibility of the staff guide and
therefore they think that they have nothing to do from their part
for the welfare of the Sahchar group.

(xii) Lack of planning from the part of the staff: Some Sahchar guides
ask just before the Sahchar, about the topics to be dealt with.
This shows that they have not reflected sufficiently on the topic
to be dealt with the students well in advance.

(xiii) Lack of staff motivation: The staff seems to be limited in their
thinking and vision. They even seem to give secondary importance
to the Sahchar activity.
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Suggestions

The following are the suggestions for the better functioning of the

sahchar groups:

(i) Have common discussions among the staff guides on the

experiences they go through regularly at fixed intervals.

(i) After every Sahchar, a brief written report could be given to the
principal for information and follow up.

(i) Make sure that the guides meet the trainees individually from time
to time.

(iv) Have group and common evaluation on the functioning of the
Sahchar groups.

(v) The principal could meet the staff regularly individually and discuss
with them the matters concerning the individual students.

Conclusion

The Sahchar system has helped many trainees to grow integrally.
It has the potential of helping many more trainees, if staff is given more
accompaniment by knowledgeable and experienced people. The
administration needs to do more supervision. More training is to be
given to the staff. The teacher trainees, who have been helped in their
integral growth through the Sahchar, will be able to help the students in
schools in turn by running similar programmes.
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Soft skills competency for prospective teachers’ in
enhancing socio-academic environment in schools.

Ku. Kali Clara Anand

Abstract

Soft skills is a sociological term relating to person’s E.Q., the cluster of
personality traits, social graces, communication, language, personal
habits, friendliness and optimism that characterize relationship with
other people. It is also known as ‘people skills’ or behavior competencies.
Prospective teachers are given multiple activities, which enable them to
improve their behavior to enhance socio-academic environment in their
future profession of education. This can become strong moral strength
for developing an emotional bond between the individuals in the society.
The purpose of this study is to explore prospective teachers’ perceptions
of soft skills. Participants were prospective teachers in Lohardaga dist.
Six soft skills competencies- communication skills, leadership skill,
interpersonal skill, time management skill, teamwork skill and problem
solving skill were used to see the level of soft skills in prospective
teachers., Mean, SD and t-test were used for data analysis.

Introduction 3
The keystone in education edifice is doubtless the teacher. On him

depends much more than any other, the progress and prosperity of
children? Nobody can effectively take his place or influence childrenin
the manner and to the degree it is possible, for him alone to do. It is

strongly believed to be a teacher is to be the member of a holy order.

The secondary education commission (1953) defined that ‘we are
however, convinced that the most important factor In the contemplated
educational reconstruction is the teacher-his quality, his educational
qualifications, the professional training and the place he occupies in the

school as well as in the community. The reputation of a school and i
influence on the life of the community invariably depend on the kind 0
teachers working in it.” “Schools are the nurseries of the nation and
teachers are the Architects of the future.” Are no more figurative
expression but truthful statements, as significant as they are suggestive
Victorious are won, peace is preserved, progress is achieved, civilizatior
is built up and the history is made in the educational institutions, whi
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are the seedbeds of culture, where children in whose hands quiver the
destiny of the future, are trained and from their ranks will come out
when they grow up, statesman and soldiers, patriots and philosophers
who will determine the progress of land. Thus the teachers’ role is
important as his responsibility is onerous.

‘The good teacher must enlighten by his example, show wisdom in
his discourse and restrain by his silence; he must help the willing
with a welcoming encouragement,; overcome the recalcitrant with
a patient determination and check the exhibitionist with a
reasonable superciliousness. What he stand for, important for all
limes, in of paramount importance in the deepening blackout of
the spiritual values by which our age is oppressed’

- C.E.M.Joad.

Soft skills is a sociological term relating to person’s E.Q. ,the cluster
ol personality traits, social graces, communication, language, personal
habits, friendliness and optimism that characterize relationship with other
people. It is also known as ‘people skills” or behavior competencies
which include, proficiencies such as communication skills, leadership
ukill, interpersonal skill, time management skill, teamwork skill, problem
polving skill.

The teachers’ pleasant privilege is to shape the children of the nation
Into useful citizens of tomorrow. To do this a teacher is expected to be
i good person, competent in her or his subject and full of enthusiasm
With meaningful social relationships. Love of pupil is the first essential
yuality of a successful teacher, which adds a glow to her or his
personality. To be a teacher it is enough to have a good academic
lification, to be a good teacher one needs to apply soft kills along
With the academic qualification. Dr. S. Ramakrishnan’s life as a teacher
pired everyone and he has been a shining example who proved that
 leacher can rise to unexpected heights in life. As the teachers are the
weh bearers in creating social cohesion, national-integration and a
ing society they should enhance soft skills to their personality and
ot which can be a help to achieve their goals.

Prospective teachers are given multiple activities, which enable
Ui lo improve their behavior to enhance socio-academic environment
Aheir future profession of education. This can become strong moral
gth for developing an emotional bond between the individuals in

0 nociety.
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Since the time immemorial, our country has looked upon the teacher
not just as an instructor but a molder of human personality. Teacher is
not only a transmitter of knowledge but also as an innovator, agent of
change and a social engineer. The soft skills as ethical values which
they impart live an indelible imprint upon students.

The importance of soft skills in promoting the social, ethical and
emotional growth of an individual in education are :

* Soft skills help in the application of knowledge, attitudes and values. |

* Promote self confidence and help in assessment of behavior pattern
in others.

* Soft skills help in change of social atmosphere.

* Develop interpersonal, intrapersonal and group skills.
* Provide responsibility towards society.

* Help equip ourselves for modemization, urbanization and globalizati
* Promote social cohesiveness.

* Create peaceful lifestyle.

* Promote international understanding.

* To communicate effectively.

* To take appropriate decisions.

* To handle interpersonal relations.

* To have good impression and impact.

* To gain professional development.

Objectives
* To know the level of soft skills in the prospective teachers.

* To know whether there is any significant difference in the level
soft skills between male and female prospective teachers.

Hypothesis
The hypothesis formulated for the study were:

* There is no significant difference between the level of soft skills |
prospective teachers. -

50 Journal of Research in Ed :

* There is no significant difference between the Mean scores of soft
skills of male and female prospective teachers.

Methodology

Survey method was employed for the study. The investigator
developed questionnaire for collecting information about the present
status of soft skills in prospective teachers.
Sample

For collecting relevant data, the investigator used random sampling
lechnique. Present study contains 93 prospective teachers from 2
different B.Ed. Colleges of Lohardaga district, Jharkhand.

Tools used for the study
A self developed questionnaire from six competencies of soft skills

was used.

Statistical Techniques

o test this hypothesis‘t’ test was used.

Table-1: Significance of the difference between Mean Scores on
Various Dimensions of Soft Skills for Male and Female
Prospective Teachers

SNo. | Dimensions MaleN=46 FemaleN=47 “f”Value
Mean _ SD Mean SD

| | Communication 6295 | 734 64.25 6.83 0.88
Skill

2 | Leadership 6643 | 734 67.19 9.56 043
Skill

4 | Interpersonal 53.13 | 645 54.82 645 128
Skill

4 | Time 56.69 | 5.59 59.08 641 098
Management
L Skill

5 | Team Work 56.17 | 7.88 60.42 6.81 2.78**
[ Skill

6 | Problem 6658 | 726 69.61 6.46 2.12%>
Solving Skill

1 8% level of significance the table value of ‘t’ is 1.96)
1% level of significance the table value of ‘t’ is 2.58)

| of Research in Education 51




Results and Discussions

* It is inferred from above table that the Calculated t - ratio between
male and female prospective teachersin development communication
skills is 0.88 which is less than the table value of t-ratio 1.97 at 5%
level of significant. Therefore null hyphothesis is a accepted. Hence
there is no significant difference in communication skill of prospective
teachers on the basis of gender.

* Itis inferred from the above table that the Calculated t - ratio between
male and fgmale prospective teachers in development leadership skills
15 0.43 which is less than the table value of t-ratio 1.97 at 5% level of

significant. Therefore null hyphothesis is a accepted. Hence there is

no significant difference in leadership skill of prospective teachers on
the basis of gender.

* It is inferred from above table that the Calculated t- ratio between
and male female prospective teachers in development of Time
management skills is 0.98 which is less than the table value of t-ratio
1. 97 at 5% level of significant therefore null hypothesis is accepted.
Hence there is no significant difference in time management skills of
prospective teachers on the basis of gender.

* It is inferred from above table that the Calculated t- ratio between
and male female prospective teachers in development of team work
skills is 2.78 which exceed the table value of t-ratio 2.58 at 1% level
of significance therefore null hypothesis is rejected. Hence there is
significant difference in team work skills of prospective teachers on
the basis of gender.This difference occurs in gender because of
behavioral aspect in male and female prospective teachers. As team
work develops the strong sense of Commitment and responsibilities,

italso develops qualities like respecting the thoughts and opinions of

others in the group. The female prospective teachers show better
team work.

¢ It is inferred from above table that the Calculated t- ratio between
and male female prospective teachers in development of problems
solving skills is 2.12 which exceed the table value of t-ratio 1. 97 at
5% level of significance, therefore null hypothesis is rejected. Hence
there is significant difference in the problems solving skills of
prospective teachers on the basis of gender. Once again the female
prospective teachers show better problem solving skills than the male
prospective teachers.
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Conclusion

Prospective teachers have a great responsibility in developing the
society with values and good culture. They are the transmitters of socio-
economic environment in the schools. To transmit this'environment in
society soft skills are needed at different levels. The prospective teachers
who are able to acquire these skills not only work well in the career of
choice but they also experience stronger and happier relationships in
their personal lives. The teacher education has to respond positively,
rationally and creatively to face the challenges of enhancing soft skills

in prospective teachers.
Suggestions
As the teachers are the transmitters of knowledge, Attitudes and

behaviors to the society of learners, there is need to train the teachers,

who can respond to these needs.

* To love and care the pupils.

+ To understand them within social, cultural, political and economical
environment.

* To be receptive and constantly searching for knowledge in theory
and practice.

» To own responsibility towards society and work to build a better
world.

* The teacher education programme must make conscious efforts to
generate deeper understanding of soft skills with hard skills and

conceptual skills,
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A study on use of abusive language among school
children in relation to their adjustment problems

Mussarat Jahan

Abstract

Though languages are beautiful system of spoken or written
communication used by humans, the use of abusive words make it ugly &
unbearable. The study was conducted on a purposive sample of 150
male senior secondary school students of a missionary school of Gaya
District. The objective of the study was to see the relationship between
use of abusive language and student’s adjustment problems regarding
their health, home, emotion and social components. The findings revealed
that the use of abusive language to a great extent was high among students
who have greater adjustment problems. Students having greater
adjustment problems differed significantly on adjustment inventory in
different areas of adjustment than those who have less adjustment
problems. This study wants to seek attention towards this growing socio-
academic problem and discuss possible prevention and interventional
Strategies as it has yet not received the attention it deserves and remains
virtually absent from the research.

The abusive language used by School children is the new upcoming
socio-academic problem. The students use abusive language just as

the part of their mother tongue. But very few studies have been done
on this aspect of child behaviour.

According to Dr. Sean Neill of the institute of Education at the
university of Warwick (2006) in his research work “Extent of sexually
abusive language aimed at teacher and pupils”, nearly one in five primary
teachers and two thirds of secondary teachers have been subjected to
sexually abusive language by the students. Slightly more than a fifth of
primary teachers and nearly two third of secondary teachers describe
the language as sexist bullying. One in five teachers had experienced
sexually abusive language directed at them and one in twenty said it
happened at least once a week. One in 10 of the 190 teachers,
responding to the seaway said that they had experienced sexual
harassments from pupils at some stage in their careers.

Nearly one in five primary teachers and two-third of secondary
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teachers have been subjected to sexually abusive lmguage by pupils
according to research by Steve Sinnott (2009) for the National Union
of teachers carried out by the university of Warwick.

In India it became shocking news when six girls of a reputed school
were suspended in 2011 for abusing one of their classmates. So many
other incidents go unnoticed in schools every day. No research work
has been done in this area of child behavior.

Dave Arnold Brownstown, Elementary school Illinois writes about
use of abusive language in school and for correction he led a strategy
to join those students in Church services and got a very positive result.

James Lehman a psychiatrist in his research about “Mouthy and abusive
kids” says that fresh language and abusive language are foupd on’:a
continuum. He calls it the “Inappropriate verbal response coptmuum \
They are triggered by the child’s emotions, primarily ﬁjustr.atlon, ?nger
and a need to get back at others when he thinks something is unfair. Qn
one end of continuum is abuse. The intent of abusive language is
generally a personal attack upon another person. It’s meant to hurt the
other person and make them feel small and afraid. Verbal abu.se often
includes foul language and disturbing threat of violence designed to
intimidate the other person to get them to give in.

Young school children swear because they are exPloring ‘the
language. They might be testing a new word to understand 1ts mear.ung.
When school children swear, it’s usually to vent some negative feelings.
It’s response to something painful upsetting or frustrating.

Children may also swear to fit in socially. They might bc? trying to
be part of the group or to stand out by being funny or adding shock
value to their talk. Children might also be imitating others when they
swear. The result shows that 42% of swearing occurs in children aged
5-8, and 69% of 9-17 year olds.

The present study is aimed at investigating t}.le use of abusive
language among school children in relation to their adjustment proplems.
In the light of existing evidences and research reports it was
hypothesized that abusive children have low adjustment power than
the Normal children.
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Objective

To find whether there is any significant difference in adjustment of
abusive and non abusive children with respect to social adjustment,
emotional adjustment, health adjustment and home adjustment.

Null Hypotheses:

1. There is no significant difference in adjustment of abusive and non
abusive children with respect to their social adjustment.

2. Thereisno significant difference in adjustment of abusive and non
abusive children with respect to their emotional adjustment.

3. There is no significant difference in adjustment of abusive and non
abusive children with respect to their health adjustment.

4. There is no significant difference in adjustment of abusive and non
abusive children with respect to their home adjustment.

Method

Sample:
The study was conducted on a purposive sample of 150 senior sec.
School students of Std. XI drawn from 3 schools of Gaya District.

First on the basis of teacher’s observation and cross checking from
students of the same class whole class was divided into two groups of
children who don’t use abusive language and children who use abusive
language. Then The Adjustment Inventory by Hugh M. Bell was
administered on them.

Tools Used:

1. Personal data sheet.

2. Listof children who use abusive language and those who don’t on
the basis of teacher’s observation.

3. Cross checking of the students.

4. Bell Adjustment Inventory (1934), (Student form) Leland Stanford
Junior University.

Procedure:
First three tools were used to identify the abusive children and non-

abusive children in a class. j

Then Bell adjustment inventory was administered on both the group.

Data Treatment:

In this study two groups were identified. Those who rated low in
different dimensions of Bell inventory are having less adjustment
problems and those who rated high in Bell adjustment inventory are
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having high adjustment problems.

In this stud'y, 30% top scorers on Bell adjus?ment inventoi'y (N=75)
and 30% bottom scorers on Bell adjustment inventory (N—?S) wert:
regarded as having high adjustment problem and low adjustmen
problems respectively. : | '

Mean and SD of the scores obtained on the (Iilmensmns of ;omal
adjustment, emotional adjustment, health adjustment andhc:lr:l;
adjustment were taken out. t-ratio was taken out to find out whe

the two groups differed significantly or not.

Results and Discussion

The findings have been presented in tables.

Tablel: Comparison of abusive children and noq-abusive children
in terms of their scores in social adjustment on Bell

Adjustment Inventory.
Group N Mean SD t-ratio
Abusive Gr. 75 14.56 6.71 ¢03
Non-abusive Gr.| 75 8.81 332

t-value at 1% level of significance=2.58
Since, calculated t-value( 6.03 ) in table.l is more than the tab1.e
value of t-ratio (2.58) at 1% level of sigmﬁcgnce hence, th;re is
significant difference in social adjustment of abusive children a(l;. f;on‘;
abusive children. From Table 1 itis evident.that the two groups differe
significantly in respect to their social admstmegt as the twc;) 1means
differed. The abusive group showed very high adjustment pro c.:m.
Table2: Comparison of abusive children and non-.abusive children
in terms of their scores in emotional adjustment on Bell

Adjustment Inventory.
Group | N Mean SD T-ratio
Abusive Gr. 75 15.02 6.90 3.96
Non-abusive Gr.| 75 11.32 6.24
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t-value at 1% level of significance=2.58

Since, calculated t-value( 3.96 ) in table 2 is more than the table
vglug of t-ratio (2.58) at 1% level of significance hence, there is
significant difference in emotional adjustment of abusive children and
non- abusive children. From Table 2 it is evident that the two groups
differed significantly in respect to their emotional adjustment as the

twp means differed. Again the abusive group had high emotional
adjustment problems.

Table3: Comparison of Abusive children and non-abusive children
in terms of their scores in health adjustment on Bell

Adjustment Inventory.
Group N Mean SD T-ratio
Abusive Gr. 13 20.43 8.82
Non-abusive Gr.| 75 16.70 9.79 b

t-value at 1% level of significance=2.58

Since, calculated t-value (2.80) in table 3 is more than the table
v.alu.e of t-ratio (2.58) at 1% level of significance hence, there is
significant difference in health adjustment of abusive children and non-
apusive children. From Table 3 it is evident that the two groups differed
s1‘gniﬁcantly in respect to their health adjustment as the two means
differed. The abusive group has high health adjustment problems.

Table4: Comparison of Abusive children and non-abusive children
in terms of their scores in home adjustment on Bell

Adjustment Inventory.
Group N Mean SD T-ratio
Abusive Gr. 75 8.23 4.32
Non-abusive Gr.| 75 1.90 1.01 A

t-value at 1% level of significance=2.58

Since, calculated t-value (12.41) in table 4 is more than the table
value of t-ratio (2.58) at 1% level of significance hence, there is
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significant difference in health adjustment of abusive children and non-
abusive children. From Table 4 it is evident that the two groups differed
significantly in respect to their home adjustment as the two means
differed.

It is also clear from tablel, 2, 3, and 4 that children using abusive
language are having low social adjustment, health adjustment, Emotional
adjustment and home adjustment than those of non — abusive children.
Hence the findings support the hypotheses that there is a significant
difference between the social, emotional, health and home adjustment
of abusive children and non-abusive children.

Conclusion:

On the basis of the finding it may be concluded that students using
abusive language have high adjustment problems than those who don’t
use abusive language. On all the four dimensions of social, emotional,
health and home on The Adjustment Inventory the abusive children
scored high that means they have very low adjustment power. But a
very interesting aspect of them is that most of them are having high
L.Q. Since very little research has been done in this area especially in
India it was very difficult to find any Indian research work. As this
topic is directly related to our values and has a very adverse effect
both on abusive child as well as the child who is being abused it becomes
the duty of teachers and parents both to look into the problem seriously.
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Effect of stress on secondary students and
prospective teachers in relation to their
non — cognitive variables

Dr. Preeti Sinha

Abstract

“The birth right of every individual is a disease — free body, a quiver free
breadth, a stress free mind, a sorrow free soul, an ego which embraces
everything”’ Sri Sri Ravi Shankar.

Is there a real way of avoiding stress?

The dictionary meaning of stress is pressure, tension, strain anxiety,
distress,worry;hardship etc.

In 1946, Hans Selye, defined stress : as the non specific response of
the body to any demand made upon it to adapt, whether the demand
produces pleasure or pain. After 30 years of researching the concept
Selye both broadened and simplified his definition “Stress is essentially
the rate of wear and tear on the body".

Walter Gmelch and others defined stress as, “any characteristic of
the job environment that poses a threat to the individual either excessive
demands or insufficient recourses”. '

All words and definitions definitely do not have a favorable
interpretation nor a healthy sign. Ironically low degree of stress has
positive effect. As a positive influence it can create awareness and an
exciting new perspective. It works as a motivator, adds anticipation and
excitement to life. But going beyond your optimal stress level results in
negative influence. Beyond some point, “stress” becomes “distress”. It
can lead to distrust,rejection,anger and depression, which in turn can
lead to health hazards like headache, upset stomach, asthma, rashes,
insomnia, ulcers,high blood pressure, stroke etc. In worst case it also
leads to suicides.

Any variable that is related to socio-emotional factors can be
explained as non—cognitive variables. Non-cognitive variables are very
strong predictors of engagement in risky behavior.

This study was conducted with the intention of studying the level of
stress in relation of non—cognitive variable so that empathy may be
developed to help the students to cope with stress with the social and
institutional support.
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Objectives:

1. To find our whether there is any significant difference between
secondary school students and teacher training college students in
their level of stress.

2. To find out whether there is any significant difference between

male and female students of secondary school and teacher training
colleges in their level of stress.

3. To find out whether there is any significant difference between
students of government institutions and private institutions in their
level of stress.

4. To find out whether there is any significant difference between
urban and rural students in their level of stress.

5. To find out whether there is any significant difference between
students of nuclear families and those of Jjoint families in their level
of stress.

Hypotheses :

1.- There is no significant difference between secondary school students
and teacher training college students in their level of stress.

2. There isno significant difference between male and female students
of secondary school and teacher training colleges in their level of
stress.

3. There is no significant difference between students of government
Institutions and private institutions in their level of stress.

4. There is no significant difference between urban and rural students
in their level of stress.

5. There is no significant difference between students of nuclear
families and those of joint families in their level of stress.

Method :

Survey method was used to collect the data.

62
Journal of Research in Education

Population - [X and X class students of Government and private
institutions, prospective teacher of Government and private institutions.

Sample :

The sample consisted of 227 students of secondary classes studying

in government and private schools and 207 prospective teachers studying
in government and private institutions of Patna. Purposive sampling

technique was used.

Tool :

The stress inventory of Seema Rani and Dr. Basant Bahadur

Chaudhary was used to collect the data.

Statistical Technique

Mean, Standard Deviation, t — Test .were used to analyse the data.
Results and Discussion:

Table — I — (Grade)
The first hypothesis was there is no significant difference between

secondary school students and teacher training college students in their

level of stress.

Number | Mean SD t-Ratio | Level of

Significance
Secondary School | 227 106.17 | 16.33
Students 1.26 NS
Teacher Training | 207 104.25 | 15.65
college students

Table I reveals that the t —ratio is 1.26 is not significant, thus the
null hypothesis is accepted. Hence there is no significant difference
between secondary school students and teacher training college students
in their level of stress..

The second hypothesis was that there is no significant difference
between male and female students in their level of stress.
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Table — II - (Gender)

Number| Mean |SD t - Ratio | Level of
Significance
Male 193
101.52 [ 14.56 4.55 0.01
Female 241 108.42 |16.44

The Fifth hypothesis was that there is no significant difference
between students of nuclear family structure and joint family structure
in their level of stress.

Table — V — (Family Structure)

Table II reveals that the t—ratio of 4.55 is significant at 0.01 level,
thus .the null hypothesis is rejected. In Other words the male group was
significantly less stressed than the female group.

The third hypothesis was that there is no significant difference

between students of govt. institutions and private institutions in their
level of stress.

Table — IIT - (Type of Institution)

Number | Mean |SD t - Ratio | Level of
Significance

Nuclear 285 10549 |116.95 0.29 NS

Joint 149 105.04 [14.27

Number|{Mean |SD t - Ratio | Level of
Significance
Government 181
. 109.31 |[16.97 4.49 0.01
Private 253 102.275(14.79

Table III reveals that the t — ratio of 4.55 is significant at 0.01
level, thus the null hypothesis is rejected.

It shows that the students of government institutions are mofe
stressed thaq students studying in private institutions. A reminder that
government institutions will have to be more student friendly.

The fourth hypothesis was that there is no significant difference
between students of urban and rural backgrounds in their level of
stress.

Table — IV —(Place of residence)

Number[Mean |[SD |t- Ratio | Level of
Significance
Urban 331 105.58 |15.84 0.688 NS
Rural 103 [10431 |1654 |

Table IV feyeals that the t-ratio is 0.688 is not significant, thus the
null hypothesis is accepted. It means that there is no significant difference
between students of urban and rural backgrounds intheir level of stress.
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Table V reveals that the t —ratio is 0.29 is not significant, thus the
null hypothesis is accepted. It goes to say that there is no significant
difference between students of nuclear family structure and joint family

‘structure in their level of stress.

Conclusion:

In the light of results obtained it may be said that the social
environment has to be made more conducive for education of the female
so that they remain les s stressed for better achievements in academics.
At the same time it also reflects that there is a need for the government
institutions and its authorities and teachers to adopt means such as
exercise involving the whole body, time management to reduce pressure,
to set goals, eliciting social support and ways and means of relaxation
like excursion, music, dance, dramas etc in a position to cope with
stress.
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Relationship Between Self-Control And
Academic Achievement

Durga Sharma & Madhumita

Abstract

The present paper examines the relationship between self-control, and
t.zcademw performance, as measured by grades. These relationshi s an
important because they could form the basis of studies to inve.::i :e
how students might increase their grades, and how to work on f aIe
cor.ttrol Jor better academic and eventually better personal achieve 4
i I;zs could be important to increase the competitiveness of B.Ed stu’;::ti
;:teefted as a sample by using purposive sample technique, which may at
" stages act as an agent to benefit the school students. In this paper
r;auﬁed survey techmqule to verify the importance of the self-control in
ion to the academic performance. A standardised questionnaire
fhre‘z;ared by Duckworth, Quinn and Goldman was used Jor collecting
Ce” ata from the sn{dents of B.Ed. (2012-13) enrolled at Patna Women s
: o -eg;c‘, Patna Um-versity to estimate the correlations between these
aria es. The findings of the study indicate that there is a ositi
correlation between self-control and academic achievement o i

Introduction

Self-control is conceived of as a core feature of an individual, leadin
to success and happiness in life. People who control or regulate’desiresg
beha\{lours, performance and responses, achieve better in various:
domains. Modem psychology views human behaviours from a bio
psychosocial perspective (Ceci, 1996; Dai & Stemberg 2004?
Gottfredson, 2001; Maker, Rogers, Nielson, & Bauerle, 1996: ’Neisser’
et al.,.1996.; Stemberg & Grigorenko, 2004). That is, ac;ions c,annot b
explglped in the absence of social and biological contexts. The soci T
cogm.tlve theorists believe that behaviours are influenced ﬁou h soc;:l
lc?amlpg, .observing others, and are subject to perceptions ogr how a

situation is perceived. That is, considered an important trait associated
with achlevgment is whether we have control or surrounding events
govern the situation. Julian Rotter distinguishes between external and
internal control, where external control refers to the perception of outside
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forces and events that control destiny and that of an internal control of
destiny (Burger, 2004). Researchers reported that an internal control is
more successful at school and in work (Myers, 2010). The reasoning is
that an internal self-control has the ability to suppress an instant
gratification towards a lasting outcome of desires. Indeed, the self’s
capacity to inhibit its antisocial impulses and conform to the demands
of group life has been proposed to be the hallmark of civilized life
(Freud, 1930). Even today, the vast majority of social and personal
problems seem on theoretical grounds to involve a substantial component
of deficient self-control (Baumeister, Heatherton, & Tice, 1994). With
elevated self-control and persistence, excellence is achieved.

Educational researchers refer to self-control within academia as
self-regulated learning. Anecdotal impressions and assorted research
findings suggest that substantial individual differences exist in people’s
capacity for self-control. Some people are much better able than others
to manage their lives, hold their tempers, keep their diets, fulfil their
promises, stop after a couple of drinks, save money, persevere at work,
keep secrets, and so forth. These differences seemingly ought to be
associated with greater success and well-being in life. One goal of the
present investigation was to provide some direct evidence that individual
differences in self-control would effectively predict positive outcomes
across a variety of life domains.

Purpose of the Study

The researchers of the present study investigated the correlationship
between self-control and academic achievement of Teacher trainees.
The teacher occupies the pivotal role in an effective and efficient
education system. In order to perform their responsibilities efficiently,
the teachers should themselves have self-control and self-discipline in
them. If the teacher’s behaviour manifests self-control his/her power
to influence the student increases tremendously towards right direction.
Effective and productive learning on the part of the students can be
achieved by employing teachers with desirable attitudes, values and
ability of self-control for shaping the behaviour of the students in desired
direction. The present study is very important as it examines how a
teacher who performs his duty is much dependent on his/her self-
control. In the light of above context, the investigators have decided to
study self- control of prospective teachers.
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Methods

Sample : Purposive sampli 1

pling technique was adopted to sel
sample. The sample consisted of 100 B.Ed. Trainees gom selfs-iisghcfhg
Patna Women’s College of Patna district. y

Tools used : The followin i
: g tools were used by the investigators:
Self-Control Scale developed by Tangney et.al (2004)8: s

This test is self-administering with reliabili '

of 35 items yvith five altemat%ve answer?, ]113, (3).481111?56 tfitt:g(rilss l; .
not at all like me and 5 stand for very ml’lCi‘l me Question n((D)r
2,3,4,6,8,9,10,‘1 1,12,14,16,17,19,20,21,23.25,28,29,31 1.32 33,34and 35
are reversed items, Questions broadly assess self-;:or;tro’l on four

measures, inclination or impulsiveness. health-habi i
and reliability of the individual, et e
* Mid-term Examination Scores:

Mid-term Examination scores of al] the subjects of the individuals
were gathered to assess their academic achievement.
lg)elt)gv<*,ctlve : To find whether there is any significant relationship
een self-control and academic achievement of B.Ed. trainers
Null Lllypothesw t There 'is no significant relationship between self-
control and academic achievement of B.Ed. Trainers.
Statistical Techniques
PearCs)nce thg scoring of the self—gontrol questionnaire test was done, A
On product moment correlation between self-control questionna’ire

Table 1: Correlation between mid- term scores and self-control scores

SLNo. Measures of Self-Control Correlation Coefficient
1 Inclinations 0.30

2 Healthy-Habits : 0.05

3 Self-regulation 0.32

4 Reliability 0.37

5 Overall Scores 0.37
Result

. 3;\5 indicated in the table I that there exist low positive correlation
(0.37) between self-control and academic achievement scores of the
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teacher trainees., From the present finding it can be stated that self-

control significantly corelates at 1% level of significances with the

academic performance of the sampled trainees. But further
generalisation requires more elaborate and systematic study. Observation
of the table I reveals that different measures of self control viz.

Impulsive or inclined behaviour, self regulation and reliability of an

individual also reflect significant correlation with academic achievement

(0.30, 0.32 and 0.37 respectively) while adopting reality habits was not

significantly correlated.

Educational Implications

1. Knowledge about self-control enables students to maximize their
potential by overcoming their weakness.

2. Allows teachers to implement better intervention programs to
encourage struggling students to persist and complete their
educational studies.

3. College administrators and instructors should focus on developing
interventions to instill a healthy sense of self-control in students
and teach them how to manage their time effectively.

4. Interventions in the form of learning how to learn courses and/or
workshops should be designed specifically for students to provide
them with helpful adjustment strategies.

5. Equipping students with self-control strategies and positive
motivational beliefs earlier on in their studies will prepare and sustain
their motivation for more demanding, upper level courses as they
progress through their academic career.

Limitation
The study looks only at a non-probability sample of Patna women’s

College, Department of Education, so the results cannot be confidently

generalized to any larger group, such as all university students, without

further investigation. Nor would the findings of this study be perfectly
representative of the Patna University student population.
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Teacher Effectiveness Of In-Service
And Prospective Teachers In Relation
To Their Leadership Skills.

Sushil Kr. Singh & Dr. Madhu Singh

Abstract

An effective teacher does not only have a deep content knowledge but also
possesses many other skills. A teacher is the leader of the class and so he
should have leadership skills. Leadership skills help in creating a warm
classroom climate, to promote enthusiasm, motivation and an interactive
teacher-student relationship. Teacher with specific leadership skills have
potential to produce outstanding student growth.

The purpose of this study was to investigate the relationship between
teacher effectiveness and leadership skills of in-service and prospective
teachers. The sample consisted of 60 in-service teachers and 90 B.Ed
trainees. Purposive sampling technique was used to select the sample.
Kumar and Mutha ‘Teacher Effectiveness Scale was used to measure the
teacher effectiveness and ‘Leadership Quality Scale’by Dr. Muthumanikum
was used to measure the leadership skills. Product moment correlation
and t-test were used to analyze the data. The study revealed that there was
significant relationship between teacher effectiveness and leadership skills
of in-service teachers and prospective teachers. Significant difference was
also found between In-service and Prospective teachers in their leadership
skills and teacher effectiveness. In-service teachers have better leadership
skills and teacher effectiveness.

Keywords : Teacher effectiveness, leadership skills, in-service teachers
and prospective teachers.

Introduction

Excellence in Education and educational organization is the need
of the hour. Teacher effectiveness is the essence of a successful
educational system. Being an effective teacher means being able to
adapt to every situation. For the teaching—learning process to progress
in an effective manner, it has to draw the influence of all energizing
factors and incorporate the elements of change, (Mathew,2008). The
craft of teaching has so many areas, which need continual thinking,
modification, fuelling and inclusion of the standard advancement that
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are aimed at the fullest development of all children. The teacher has

the responsibility to mould the behavior of their students. So a teacher ‘

needs to have such skills which can help him in creating a warm

classroom climate, to promote enthusiasm, motivation and an interactive
teacher-student relationship.

Leadership at any place or level largely depends on the inherited

personal qualities that enable the person to lead. A leader should have
all those behaviours that can influence the behaviours of others,
intensifying their impulses to love and respect their leader. A leader
presents model behaviour and motivates others to present such
behaviours that are acceptable to others, (Mathew,2008). A teacher is
the leader of the classroom. So specific kind of leadership in the
classroom requires some innate qualities of teachers that constantly
need to be developed and enhanced. For example, it is very important
for students to perceive their teacher as a positive personality carrying
an inborn charisma of leadership and encouragement. Those teachers
are always enjoyed most who radiates éncouragement, inner balance,
contentment, and a joyful attitude to life. These teachers usually win
their students’ hearts easily. This way no pressure or force (internal or
external) is needed, because the students are naturally attracted by
teachers’ behaviour and attitude to life. Moreover, these teachers
show their personal and moral qualities more by deeds than by
explaining and talking about them theoretically. A teacher’s genuine
personality or authenticity can serve as a good example for his or her
students. As a result, they will be attracted to emulate it spontaneously.
(Vilhanova & Walter,2008) So acquisition of leadership skills for a
teacher is essential. Hence the investigators felt a need to find out the
relationship between teacher-effectiveness and leadership skills of in-
service teachers and prospective teachers.

Objectives

The objectives of this study were the following:

1) To find out whether there is any significant relationship between
leadership skills and teacher effectiveness of In-service and
Prospective teachers.

i) To find out whether there is any significant relationship between
leadership skills and teacher effectiveness of In-service teachers,

iii) To find out whether there is any significant relationship between
leadership skills and teacher effectiveness of Prospective teachers.
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iv) To find out whether there is any significant relationship l?etween
leadership skills and teacher effectiveness of In-service and

rospective male teachers. ‘

V) ’P}‘o ﬁr:'nd out whether there is any signiﬁcant relationship l?etween
leadership skills and teacher effectiveness of In-service and
prospective female teachers. ' '

vi) To find out whether there is any significant dlffere‘nce bptween In-
service and Prospective teachers in their lea<'iersh1p skills.

vii) To find out whether there is any signiﬁcz.mt difference bereen In-
service and Prospective teachers in their teacher effectiveness.

Null Hypotheses N
i) There is no significant relationship between leadership skills and

teacher effectiveness of In-service and Prospective t'each‘ers.

i) There is no significant relationship between leadership skills and
teacher effectiveness of In-service teachers. R

i) There is no significant relationship between leadership skills and
teacher effectiveness of Prospective teachers. B

iv) There is no significant relationship between legdershlp skills and
teacher effectiveness of In-service and prospective mgle tgachers.

v) There is no significant relationship between lcadershlp skills and
teacher effectiveness of In-service and prospective female

teachers. : 2
vi) There is no significant difference between In-service an

Prospective teachers in their leadership skills. .

vii) There is no significant difference between In-service and

Prospective teachers in their teacher effectiveness.

Method . ‘ ;

Sample: The sample consisted of 70 in -service teachers, selecFe
from different schools of Patna, and 55 B.Ed trainees. Purposive
sampling technique was used to select the sample.

Tool: Kumar and Mutha ‘Teacher Eﬁ'ectiveness. Scale’ was usec,l
to measure the teacher effectiveness and ‘Leadership Ql:lallt}f Scale
by Dr. Muthumanikum was used to measure the leadership skills.
Statistical Treatment: Pearson Product Moment Correlation (r) and
t-test were applied to analyse the data.
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Results and Discussion:

Hol: There is no significant relationship between leadership skills
and teacher effectiveness of In-service and prospective teachers. To
study the relationship Pearson ‘r’ was computed. The result is given in

table 1:
TABLE : 1

Pearson Coefficient Of Correlation(r) Between leadership skills and
teacher effectiveness of In-service and Prospective teachers.

Ho3: There is no significant relationship between leadership skills and
teacher effectiveness of prospective teachers. To study the relationship
Pearson ‘r’ was computed. The result is given in table 3:

TABLE:3

Pearson Coefficient Of Correlation(r) Between Leadership Skills
And Teacher Effectiveness Of Prospective Teachers

Leadership | Teacher

skills Effective- | ZX? Y XY NecLr Result
X ness
¥

15574 17257 196812 | 2408105 | 2161241 | 125 | 0.418*| S

*Significantat 0.01 level

; Table 1 reveals that ‘r’ value is significant. So the null hypothesis is
rejected. It means that there is significant relationship between

leadership skills and teacher effectiveness of In-service and Prospective
teachers.

"Ho2: There is no significant relationship between leadership skills
and 'teac}.ler effectiveness of In-service teachers. To study the
relationship Pearson ‘r’ was computed. The result is given in table 2:

TABLE:2

Pearson Coefficient Of Correlation (r) Between Leadership Skills
And Teacher Effectiveness Of In-Service Teachers.

Leadership | Teacher :
skills Effective- | ZX? N XY Nl Result
X ness
Y
6655 7414 817641 (1011020 | 902085 55 | 0.42* S
*Significantat 0.01 level

Table 3 reveals that r’ value is significant. So the null hypothesis is
rejected. It means that there is significant relationship between
leadership skills and teacher effectiveness of prospective teachers.

Ho4: There is no significant relationship between leadership skills

and teacher effectiveness of In-service and prospective male teachers.
To study the relationship Pearson ‘r’ was computed. The result is given

in table 4:
TABLE:4

Pearson Coefficient Of Correlation(r) Between Leadership Skills
And Teacher Effectiveness Of In-Service And Prospective Male

Leadership | Teacher
skills Effective- | ZX? 2Y? XY NGy Result
X ness
Y
8919 9843 1150481 1397085 | 1259176 | 70 | 0.37* | S

*Significantat 0.01 level

. Table 2 reveals that ‘r’ value is significant. So the null hypothesis is
rejected: It means that there is significant relationship between
leadership skills and teacher effectiveness of In-service teachers.
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Teachers.
Leadership | Teacher
skills Effective- | ZX? Y XY N Ir Result
ZX ness
By
7862 8621 996032 | 1192625 | 1083863 | 63 | 0.57* | S

*Significantat 0.01 level

Table 4 reveals that ‘r’ value is significant. So the null hypothesis is
rejected. It means that there is significant relationship between
leadership skills and teacher effectiveness of in In-service and

prospective male teachers.
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Ho5: There is no significant relationship between leadership skills
and teacher effectiveness of In-service and prospective female
teachers. To study the relationship Pearson ‘r’ was computed. The
result is given in table 5:

TABLE: 5
Pearson Coefficient Of Correlation(r) Between Leadership Skills And

Teacher Effectiveness Of In-Service And Prospective Female
Teachers.

Leadership | Teacher

skills Effective- [ ZX2 IY? XY N |r Result
X ness
Y

7712 8636 972090 1215480 | 1077398 | 62 | 0.25* | s

*Significant at 0.05 level

Table 5 reveals that ‘r’ value is significant. So the null hypothesis is
rejected. It means that there is significant relationship between
leadership skills and teacher effectiveness of In-service and prospective
female teachers.

H06:. There is no significant difference between In-service and
Prospectlve teachers in their leadership skills. To study the difference
t-ratio was computed. The result is given in table 6:

TABLE:6

Significant Difference Between In-Service And Prospective Teachers
In Their Leadership Skills.

Teachers N Mean S.D t- ratio result
In-servi

rv1c‘e 70 127.41 | 14.28 2.41* S
Prospective | 55 121 15.14

*Significant at 0.02 level

Table 6 reveals that the t-value is significant. So the null hypothesis
is rejected. It means that there is significant difference between In-
service and Prospective teachers in their leadership skills. The mean
score of in- service teachers is more than the prospective teachers. So
In- service teachers have better leadership skills.
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Ho7:There is no significant difference between In-service and
Prospective teachers in their teacher effectiveness. To study the
difference t-ratio was computed. The result is given in table 7:

TABLE:7

Significant Difference Between In-Service And Prospective
Teachers In Their Teacher Effectiveness.

Teachers N Mean S.D t- ratio result

In-service 70 140.61 | 13.74 2.26* S
Prospective | 55 134.80 | 14.66

*Significant at 0.05 level

Table 7 reveals that the t-value is significant. So the null hypothesis
is rejected. It means that there is significant difference between In-
service and Prospective teachers in their teacher effectiveness. The
mean score of in- service teachers is more than the prospective
teachers. So in- service teachers have better teacher effectiveness.
Findings:

i) There is significant relationship between leadership skills and
teacher effectiveness of In-service and Prospective teachers.

i) There is significant relationship between leadership skills and
teacher effectiveness of In-service teachers.

iii) There is significant relationship between leadership skills and
teacher effectiveness of Prospective teachers.

1v) There is significant relationship between leadership skills and
teacher effectiveness of In-service and prospective male
teachers.

v)  There is significant relationship between leadership skills and
teacher effectiveness of In-service and prospective female

teachers.
vi) There is significant difference between In-service and Prospective

teachers in their leadership skills.
vi) There is significant difference between In-service and Prospective
teachers in their teacher effectiveness.
Conclusions:
From the above results it can be concluded that there is significant
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relat.ionship between leadership skills and teacher effectiveness of In-
service and prospective teachers. Significant relationships were also
found between leadership skills and teacher effectiveness in In-service
teachefs, Prospective teachers, male teachers and female teachers
There is glso significant difference between In-service and Prospectivt;
teachers in their leadership skills and teacher effectiveness. In- service
Feachers have better leadership skills and teacher effectiveness. Hence

it can be concluded that an effective teacher has also good leadershi;;
SklllS: Thus a teacher needs to have leadership skills for making his
teaching effective. So leadership training programmes and activities
should be organized for teachers and prospective teachers so that the

may become effective teachers. ¢
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Correlation, of emotional intelligence with the
preference for leadership style: A case study

Prabhas Ranjan

Abstract

Teachers hold the position of leadership by natural disposition of
their job in the classroom. But the teacher s leadership style depends on
their personality and is therefore relatively fixed. The way a teacher carries
out his/her leadership functions or roles—the use of authority and power
and the approach to the decision-making process is related to the three
approaches of leadership styles. They are Authoritarian, Democratic, and
Laissez Faire. The Authoritarian Leadership Style is characterized by a
teacher who makes all the decisions and passes the directives to students
who are expected to carry these out under very close supervision. The
democratic style is characterized by a structured but cooperative
approach to decision making. In Laissez-Faire Style there are two forms.
One is the absence of any real leadership and everyone is free to do as it
pleases. Usually, with no goals or direction there is a state of confusion,
and lack of confidence in leadership. The other is a proactive refraining
from instruction as in A. S. Neill’s Summerhill School. This study seeks to
establish a correlation of emotional intelligence with the preferences for
teacher’s leadership styles by a case study of the students of B.Ed.

Keywords : Emotional Intelligence, Teacher’s Leadership Style,

Introduction
A good teacher is a good leader. One of the most popular theory

Transformational leadership identifies four key components of leadership
which are significant part of teacher’s performance: Idealized Influence
(1), Inspirational Motivation (IM), Individualized Consideration (IC)
and Intellectual Stimulation (IS) (Bernard M. Bass, Ronald E. Riggio
2006). Successful teachers are positive role models for students (II).
Like transformational leaders, the good teachers have the ability to
inspire and motivate students (IM). A good teacher demonstrates
genuine concern for the needs and feelings of students. Like
transformational leaders his personal attention to each student is a key
element in bringing out their very best efforts(IC). Good teachers
encourage creative and novel thinking (IS). Hence teachers are more
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than .subje.ct experts. They ought to have inter-personal skill and
emotional intelligence to lead and motivate the students.

Emotional intelligence is the competencies that enable people to
demonstrate intelligent use of their emotions in managing themselves
apd working effectively with others. The term in itself seems to be
simple. It embraces the complexity of a person’s capabilities. Gardner
§1983) conceptualized this arena as constituting intrapersonal and
interpersonal intelligence. Salovey and Mayer (1990) first used the
expression emotional intelligence and described it in terms of four
domains involving knowing and handling one’s own and others’ emotions.
Other conceptualizations have labels such as practical intelligence and
successful intelligence (Sternberg, 1996), which often blend the
capabilities.

Goleman (1998) defined an “emotional competence” as a “learned
capability based on emotional intelligence which results in outstanding
performance at work.” Thus emotional intelligence is observed when a
person demonstrates the competencies that constitute self-awareness,
self-management, social awareness, and social skills at appropriate times
apd ways in sufficient frequency to be effective in the situation. As a
single construct, the term emotional intelligence might be deceptive
fmd suggest an association with cognitive capability (traditionally defined
intelligence or what psychologists often call g, referring to general
cognitive ability) (Ackerman & Heggestad, 1997; Davies, Stankov, &
Roberts, 1998).

In a way this study has emerged out of the investigation’s
experiences with the teachers trainees at practice-teaching in schools.
Th(? investigator observed that the trainees behave differently during
their practice teaching. The investigator perceived that many of them
behaved authoritavely not because they knew better. They did this to
show that they can control the class. In other words they had a poor
sense of inter-personal skills. It was also found that they are inefficient
in their own management or intrapersonal skills. This study accepts
three forms of leadership as defined by Lewin, K., Lippit, R. and White,
RK. (1939). The three types are democratic leadership, authoritarian
leadership and laissez-faire leadership.

Democratic leadership, also known as participative leadership, is a
type of leadership style in which members of the group take a more
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participative role.in the decision- making process. Researchers have
found that this leadership style is usually one of the most effective and
lead to higher productivity, better contributions from group members,
and increased group morale. Some of the primary characteristics of
democratic leadership include:

* Group members are encouraged to share ideas and opinions, even
though the leader retains the final say over decisions.

* Members of the group feel more engaged in the process.

* Creativity is encouraged and rewarded.

Authoritarian leaders, also known as autocratic leaders, provide
clear expectations for what needs to be done, when it should be done,
and how it should be done. There is also a clear division between the
leader and the followers. Authoritarian leaders make decisions
independently with little or no input from the rest of the group.

Researchers found that decision-making was less creative under
authoritarian leadership. Lewin also found that it is more difficult to
move from an authoritarian style to a democratic style than vice versa.
Abuse of this style is usually viewed as controlling, bossy, and dictatorial.

Researchers found that children under delegative leadership, also
known as laissez-fair leadership, were the least productive of all three
groups. The children in this group also made more demands on the -
leader, showed little cooperation and were unable to work independently.

Delegative leaders offer little or no guidance to group members
and leave decision- making up to group members. While this style can
be effective in situations where group members are highly qualified in
an area of expertise, it often leads to poorly defined roles and a lack of

motivation.

Objectives:

1. To find out whether the intra-personal awareness is correlated to
the preference for leadership style of the trainee teacher.

2. To find out whether the inter-personal awareness is correlated to
the preference for leadership style of the trainee teacher.

3. To find out whether the intrapersonal management is correlated to
the preference for leadership style of the trainee teacher.

4. To find out whether the inter-personal management is correlated
to the preference for leadership style of the trainee teacher.
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5. To find out whether emotional intelligence is correlated to the
preference for leadership style of the trainee teacher.

Hypotheses:

1. The correlation between intra-personal awareness and preference
for leadership style is not significant at .05 level.(H,)

2. The correlation between inter-personal awareness and preference
for leadership style is not significant at .05 level.(H,)

3. The correlation between intra-personal management and preference
for leadership style is not significant at .05 level.(H,)

4. The correlation between intrapersonal management and preference
for leadership style is not significant at .05 level.(H,)

5. The correlation between emotional intelligence and preference for
leadership style is not significant at .05 level.(H,)

Method

Major part of the study is constituted by the quantitative study of
emotional intelligence and leadership preference. An open ended
questionnaire is also used for exploring the laissez-fair but it was
evaluated in a qualitative way.

The sample of 50 students randomized with the help of software is
taken from the students of the department of Education Patna Women’s
College, of which 35 were found to be usable.

For the measurement of emotional intelligence Mangal Emotional
Intelligence Inventory prepared by Dr. S. K. Mangal and Mrs. Shubhra
Mangal has been used. This inventory is constituted of 100 questions
divided into four sections. Each section has 25 self-assessment
questions. The four sections seek to discover :

1. Intra-personal Awareness (knowing about one’s own emotions)
2. Inter-personal Awareness (knowing about others emotions)

3. Intra-personal Management (Managing one’s own emotions)

4. Inter-personal Management (managing others emotions)

For the measurement of leadership preference Leadership
Preference Scale by L.I. Bhushan has been used. This scale has 30
items to respond on a Likert type five points scale. The limitation of the
scale for this study is that it only explores two types of leaderships:
democratic and authoritarian. Each tendency of leadership is represented
by 15 questions. The denial of democratic tendency and assertion of
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authoritarian tendepcy is marked towards the lower side. Thus the
lower score indicates preference for authoritarian tendency whereas a
higher score indicates preference for democratic leadership.

A set of open ended questions was asked to explore the preference
for the laissez-faire leadership.

The emotional intelligence inventory provides a norm orientated
evaluation in the form of percentile ranking that was got by the inventory
makers by administering it on a large sample of 2200 students (1050
males and 1150 females) of 16+ years age.

The Leadership Preference Scale did not provide any criterion for
evaluating the leadership preference; hence the midpoint of 90 is set.
Above that score is considered as democratic preference and below
the point was authoritarian preference.

No standardized tool could be found for evaluating the laissez-faire
leadership. Hence the open ended questionnaire is expected to explore
this preference, but only quantitative data expected was the number of
students who would prefer laissez-faire leadership.

The scores and ranks derived from the evaluation of the
questionnaire is analysed by correlation test of significance.

Result:
The study seeks to explore whether the preference for leadership style
is correlated to emotional intelligence and its components.

The hypotheses were
1. The correlation between intra-personal awareness and preference

for leadership style is zero.(H,)

2. The correlation between inter-personal awareness and preference
for leadership style is zero.(H,)

3. The correlation between intra-personal management and preference

for leadership style is zero.(H,)
4. The correlation between intrapersonal management and preference

for leadership style is zero.(H,)
5. The correlation between emotional intelligence and preference for

leadership style is zero.(H,)
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The collected data was found to be normal as depicted in figure 1
The results of the correlation tests has been depicted in table 1.

Findings:

1. 1. (The correlation between intra-personal awareness an
preference for leadership style is not equal to zero.(H,). But thi
correlation coefficient is not a significant value.

2. The correlation between inter-personal awareness and preferenc

for leadership style is not equal to zero.(H,) But the correlatior

coefficient is not a significant value.

3. The correlation between intra-personal management and preferen
for leadership style is not equal to zero.(H,) The correlatio
coefficient is a significant value.

4. The correlation between intrapersonal management and preferenc

for leadership style is not equal to zero.(H,) The correlation

coefficient is
a significant value.
5. The correlation between emotional intelligence and preference fo
leadership style
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Table 1. Correlation Matrix of the variables of the study

Correlation with Leadership Style Preference

95 per cent | Sample Estimates p-value |Significance
confidence |(Correlation level (df = 33)
interval Coefficient)
[ntra.PA -0.18 t0 0.46 0.15 0.372 |Not significant
(0.05)
[nter.PA -0.25 to 0.40 0.08 0.621 |Not significant
(0.05)
IntraPM | 0.03 to 0.62 0.36 0.030 |Significant
(0.05)
Inter.PM | 0.08 to 0.65 0.40 0.015 |Significant
(0.05)
limotional |0.14 to 0.68 0.45 0.005 |Significant
[ntelligence (0.05)
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Regarding the laissez-faire leadership most of the students would

prefer it as a method of self-study but they were not sure about its
feasibility in classroom conditions. They are not aware of the experiences
of A S Neill's Summerhill school.

Limitation s

The study is a case study of the students of the department of
education Patna Women's College. The results may not be
generalized.

Lack of a reliable tool for measurement of laissez-faire leadership
is a serious limitation.

Leadership types are defined on the basis of classification of K.
Lewin and R. K. White in 1939. Now more subtle classification of
leadership styles are available.

The study is based on self-evaluating tools which are prone to

inaccuracies.
Though all care has been taken to convince the students about the

nature of the study but they may take it as an evaluation by the
institution.
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Implications and suggestion for further studies:

The study is relevant in context of the changes in education
contexts. Especially the new media and internet has provided v
resources at the disposal of the teachers and students. It would
useful for both teacher and students to adopt democratic attitude.

The study implies that
1. The preference for leadership style is related to emotion
intelligence. '

2. The study clearly identifies a relation between Intra-person
management and preference for leadership style.

3. The relation between Inter-personal management and preferenc
for leadership style is most established.

4. The sfudy support the proposition that the training for emotiona
intelligence should be a part of teacher education curriculum.

The study may be treated as base for further study in the field o
teacher leadership.
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Emotional Intelligence and Academic
Achievemeént Motivation among Adolescents: A
Relationship Study

Babli Roy, Rashmi Sinha & Sapna Suman

Abstract

The present paper is an attempt o examine relationship between
emotional intelligence and academic achievement motivation. It also
studies the emotional intelligence of students with high, average and low
academic achievement motivation. Sample for the study includes 105
students (48 boys and 57 girls) of class XII of Patna. The data were analyzed
with the help of product moment coefficients of correlation. The findings
of the study reveal positive relationship between emotional intelligence
and academic achievement motivation. The study also reveals that students
with high, average and low academic achievement motivation differ from
one another on emotional intelligence.

Key Word : Emotional intelligence, Academic achievement motivation.

Introduction ,
The rapid development of the era is challenging the adolescents to -

face the wave of globalization. Thus, the ability to control the emotions
has become important for not being carried away by the flow of negative
and evil elements. A high emotional intelligence helps to maintain a
state of harmony in oneself and finally be more self-confident in dealing
with the challenges of living and learning in educational institutions.
Emotional Intelligence is a cross-section of interrelated emotional and
social competencies, skills and facilitators that determine how effectively
we understand and express ourselves, understand others and relate
with them, and cope with daily demands and pressures (Bar-On, 2006).
It is that part of the human spirit which motivates us to perform, which
gives us energy to demonstrate behaviours such as intentionality,
persistence, creativity, impulse control, social deftness, compassion,
intuition and integrity (Kapp, 2002). Lam and Kirby (2002) are of the
opinion that emotional intelligence involves perceiving, understanding,
and regulating emotions.

High emotional intelligence can contribute to a student in the learning
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process (Goleman, 1996; Elias, Ubriaco, Reese et al., 1992, Svetlana
2907). Students low on emotional intelligence may find faglure more,
difficult to deal with, which undermines their academic motivation
(Drago,. 2004). Academic motivation is defined as enthusiasm for
academic achievement which involves the degree to which students
possess certain specific behavioural characteristics related to motivation
(Hwang etal, 2002). It is the orientation to the actions which is important
to compel with the perfect standards. Goc (2010) has stated the factors
affecting s.tudents’ achievement motivation as effectiveness of the
teacher,. friends, the individual's attitude towards school, students’
perceptions about their own abilities, past experiences (éositive or
negative), the importance given to the student's success parents
approaches towards their children and school. ’

For many years educators, professionals and the public alike have
been focu§1ng on the intellectual achievement of individuals. In the
past, perceived cognitive potential, more than any other factor h;ls been
seen as a predictor of academic achievement. It has, however, been
established t‘hat despite an individual having the intellec’:tual poter;tial to
sgcceed at institutions of higher education, he/she may experience
filfﬁculty dealing with emotional issues, have poor relationships, and be
1neffect!ve in his/her decision making (Goleman, 1 995)-.’ These
observations, among others, have led to the realization that individuals

from changing populations ma i i
] y require more than intellectu, iliti
to exist and thrive academically. i

Some students experience frustration and failure to achieve their
goals. They depend on the strength of fortitude to control their negative
thogghts and feelings. If they are able to control emotions they will
achieve the academic goals as well (Dweck, 1996). F inneg,an (1998)
argued tl?at school should help students learn the abilities underlying
the emotional intelligence. This he believes could lead to achievement
from formal education years of the child. Likewise, Abisamra (2000)
'repor.ted that there is a positive relationship between emotional
mtelh_gence and academic achievement. He therefore canvassed for
mclusu?n of gmotional intelligence in the schools’ curricula. Parker et al
t(}21004) in their study found that highly successful students scored higher

an the unsuccessful group on emotional intelligence. In the same
vein, Low and Nelson (2004) reported that emotional intelligence skills
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are key factors in the academic achievement and test performance of
high school and ‘college students respectively. A study conducted by
Rode et al (2007) predicted that emotional intelligence was related to
academic performance for two reasons. First, academic performance
involves a great deal of ambiguity. Second, majority of academic work
is self-directed, requiring high levels of self-management. Therefore,
individuals with high emotional intelligence would perform better
academically. Similarly, a study conducted on children aged 4 years
found that controlling the impulses of action have shown their ability in
achieving good academic and good social skills when they are in their
adolescence (Shoda, Mischel, and Peake, 1990). Contribution of
emotional management to academic performance was also supported
by research done by MacCann et al (2011). The results suggest that
better educational outcomes might be achieved by targeting skills relating
to emotion management and problem-focused coping. Svetlana (2007)
suggests the need to incorporate emotional intelligence training into
secondary education curricula, due toa significant relationship between
emotional intelligence and academic achievement.

The intent of this study was to examine the relationship between
emotional intelligence (EI) and academic achievement motivation among
adolescents. Scant research exists on the relationship of emotional
intelligence and academic achievement motivation in India. There are
two major reasons for this. First, the emotional intelligence [EI] construct
is relatively new (Mayer & Salovey, 1990). Second, a century of
research on general intelligence and cognitive performance has
overshadowed the role of non-cognitive EI factors that may effect
academic achievement. This has led to a consensus among educators
that cognitive factors, like high scores on intelligence tests, predict student
performance in college (Jensen, 1998). Yet, many students still fail to
live up to their true potential despite their IQ or previous academic
performance. Conversely, some college students with mediocre grades
have managed to complete a college or university education. Both of
these examples suggest that other factors, specifically non-cognitive
EI factors, may be at work.

In essence, the importance of emotional intelligence on academic
achievement motivation has been found to be very significant.
Nevertheless, and in spite of the studies reviewed, there is still a need
to further investigate the relationship of emotional intelligence to
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academic achievement motivation most especially in country like India,
where most researchers are yet to show interest in the construct.
Investigations that address the interrelatedness of emotional intelligence
and elements of academic achievement at institutions of higher
education will strengthen the relationships between these constructs.

The research findings may also support the need to incorporate

emotional intelligence curriculum into college academic programs.
Objectives:
The objectives of the study were-
1. To study the relationship between emotional intelligence and academic
achievement motivation.
2. To study emotional intelligence of students with high, average and
low academic achievement motivation.
Methodology:

The sample for the present study consisted of 105 class XII students.
Out of which 48 were boys and 57 were girls. Simple random sampling

technique was adopted to select the sample. Academic Achievement

Motivation Test of Dr. T. R. Sharma and Emotional Intelligence
Inventory by Dr. S. K. Mangal and Mrs. Shubra Mangal were used as
tools for the study. High, average and low groups of academic
achievement motivation were formulated on the basis of the norms set
by the Academic Achievement Motivation Test of Dr. T. R. Sharma.
Product moment coefficients of correlation were computed for the
analysis of the data.

Results and Discussion
Table 1

Values Of Coefficients Of Correlation Between Emotional
Intelligence And Academic Achievement Motivation

between emotional intelligence and academic achievement mo'gvatxoln
for total sample, boys and girls are .275, .225. and .344 respectlvejly. :
means that there is low positive correl:'itlo.n between emotlonzll
intelligence and academic achievement motivation among total ;amp e
and both boys and girls. It may be due to the reason that as t eyhar'e
better motivated to handle, manage and control their emotions, t eir
academic achievement motivation also inf:reas.es. The abovg ﬁ;gl(;;g
draws support from the findings of Mahyuddm, Elias and Noordin (d )c
They also found significant correlation between EQ and aca %1314
achievement motivation. However, Bissessar. (2098) and Dragg (2' \ )
found no relationship between emotional mt?lhgence and intrinsic
motivation and achievement motivation respectively.

Table 2 i
Level Wise Values Of Coefficients Of Correlation Bctyvee'n
Emotional Intelligence And Academic Achievement Motivation

i le Size | Correlation
Groups Level of Academic Samp '
i Achievement N) Coefficient
Motivation (r)
Total High 5 L S 0.320
Average Tl 0.198
Low 9 -0.320
i 0.422
Boys High 17 b
Average 28 0.104 i
Low 0.127
Girls High 8 -0.012
Average 43 0200
Low 6 L7700

Groups Sample Size | Correlation Coefficient
(N) (r)

Total 105 0.275

Boys 48 0.225

Girls 57 0.344

Perusal of Table 1 shows that the values of coefficient of correlation
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Values of coefficient correlation depictefl in t.abk: 2 reveal that
there is low positive correlation betweer} emotilonal mtelhge'nce'sco'res
and high and average levels of academic achlevemept motivation ie.
(= .320 and .198 respectively). Value -0.320 depicts the negatn{e
correlation between the emotional intelligence and low level of academl'c
achievement motivation for the total sample. In case of boys, there is
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positive correlation between emotional intelligence and high, average
and low levels of academic achievement motivation i.e. (= .422, .104
and .127 respectively). In case of girls, there is negative correlation
between emotional intelligence and high and low levels of academic
achievement motivation i.e. (=-0.012 and -0.770 respectively). Average
level of academic achievement motivation is positively correlated with
emotional intelligence (= .200) for the selected sample of girls.

Conclusions

1. There is low positive correlation between emotional intelligence
and academic achievement motivation among both boys and girls
that indicates with increase in emotional intelligence, the students
are academically motivated.

2. There is low positive correlation between emotional intelligence
scores and high and average levels of academic achievement
motivation. Emotional intelligence is negatively correlated with low
level of academic achievement motivation for the total sample. In
case of boys, there is positive correlation between emotional
intelligence and high, average and low levels of academic
achievement motivation. High and low levels of academic
achievement motivation are negatively correlated and average level
of academic achievement motivation is positively correlated with
emotional intelligence for the selected sample of girls.

Implications

1. Excellent performance in academics is the key target and goal for
each student regardless of ethnic group. In order to obtain good
results, apart from effective learning techniques, students should
be able to recognize themselves in particular of self emotions, so
that it does not become a stumbling to success. Hence the need to
identify oneself, emotional intelli gence should be noted not only for
academic interest but also for success in life.

2. The key to obtain success of learning is to give full attention and
concentration during the process of teaching learning. High level
of emotional intelligence can help calm the mind and thus to increase
the absorption of information received. As a result it will contribute
to their academic achievement. It is recommended that students’
academic achievement should be enhanced with the use of
emotional intelligence training.
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The inclusion of emotional intelligence as part of the c:mcu.lelir;
could lead to a variety of positive Personal, social arll fsogllitate
outcomes. Increasing emotional intelligence may not c;pkyl .:m()d -
the learning process and improve career chp}ce and likeli <;S(mal
success, but could also enhance the proba@hty of betFer pewould
and social adaptation in general. The educational expenencs o,
be more balanced or holistic as it :)vm:)ld fo;uga;)r; ;:fcil:f: }2% t};e
n. There could also be bene ici :
m:gizt;;rss,oimproving the environment in which the educational

experience occurs.

4. Students need the ability to appraise a situation correctly, react

appropriately in difficult circumstances apd exercise slt)rejf ;c;l;r:;c;z
or display impulse control when mahng ]udgrpents abo 1w
decisions. Students need activities and advising sessions e
establish proactive patterns that increase‘awareness agout f:rcnademic
intelligence. The goal is to foster skills that lead to a

SUCCESS.
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